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I. Executive Summary

Addressing Gender-Based Violence on College Campuses: Guide to a Comprehensive Model is based 
on the most up-to-date research and evidenced-based practices for the broad diffusion of community 
norms and institutional policies and practices related to intervention and prevention on campuses. 
The survivor-centered approach that informs this model was developed through twenty years of 
work with campus grantees receiving financial support through the Department of Justice, Office on 
Violence Against Women (OVW) Grants to Reduce Sexual Assault, Domestic Violence, Dating Violence 
and Stalking on Campus Program (Campus Program). 

This guide contains ideas, structures, information, and resources that can help campuses build partner-
ships to develop and adopt protocols and policies that more effectively treat various forms of gen-
der-based violence (GBV) as serious offenses; ensure survivor safety and offender accountability; and 
implement comprehensive and culturally relevant prevention strategies. Institutions of higher learn-
ing will be equipped with the foundational knowledge necessary to build coordinated community 
response systems, programs, policies, and practices for effective prevention and intervention strategies 
that support a safe and healthy educational environment for students. 

Theoretical Frameworks. 
Widespread change in the areas of intervention and prevention only occurs with widespread adap-
tation. There are three theoretical frameworks identified in the guide that can help to foster broad 
adaptation. 1) Everett Rogers’ Diffusion of Innovation (DoI) Theory offers a framework for widespread 
change in which key individuals, including campus leaders, move outward into the different settings 
where they have influence and in turn help other individuals to share information widely, as well as 
change attitudes and behaviors so that a critical mass of individuals supports the change. 2) The Social 
Ecological Model focuses on the inter-relationships among human beings and their environments. Ac-
cording to the model, efforts to create widespread change have to occur within the concentric spheres 
of relationships, community, institutions, and society. 3) Finally, intersectionality calls for the pursuit of 
culturally relevant programs and practices that name and meaningfully consider how various identities 
(such as race, gender, class, sexual orientation, ability, among others) interact with each other and 
within the lives of individual survivors. When applied, it results in a larger, more influential impact.

Program Goals. 
The comprehensive campus model has three overarching program goals designed to develop and 
strengthen comprehensive and holistic victim services, effective strategies for holding offenders 
accountable, and prevention education and awareness. 

Goal 1: Broad Campus and Community Engagement. Collaboration is central to the compre-
hensive campus model and represents the primary mechanism for which innovation is spread. The 
development of a Coordinated Community Response Team brings together a broad base of innovators 
and early adopters, including campus leadership, to guide institutional change. In order to ensure 
comprehensive programming that effectively addresses GBV, the CCR Team 1) develops and imple-
ments effective policies and protocols; 2) conducts ongoing campus wide assessments, strengths and 
gap analyses, and evaluation of its efforts so that programs can adapt to the changing needs of its 
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community; 3) ensures leadership across the campus is engaged, knowledgeable about, and sup-
ports the culture changing efforts of the project; 4) is rooted in a culturally relevant, survivor-centered 
approach with a clear understanding of student demographics; and 5) ensures all levels of the campus 
community receive ongoing training in sexual assault, domestic violence, dating violence and stalking. 

Goal 2: Effective Intervention. In addition to the goal of widespread community engagement, a com-
prehensive campus model focuses on creating effective interventions. Effective interventions move 
the campus toward fair and consistent offender accountability and include comprehensive policies 
that strengthen security and investigative strategies on and off campus. They also support appropriate 
disciplinary actions that hold offenders accountable and enhance the prosecution of GBV. This goal 
encompasses four elements: 1) providing survivor-centered victim services and advocacy; 2) other sup-
port services; 3) ensuring a trauma-informed and effective law enforcement response; and 4) creating 
and maintaining fair, equitable disciplinary processes that hold offenders accountable. 

Goal 3: The Reduction of GBV. A comprehensive campus model includes prevention and education 
programming that reflects a multi-tiered approach including primary prevention strategies in addition 
to education and awareness efforts. Research and practice indicates that effective prevention efforts 
involve more than one-time programming and awareness events. Prevention in the comprehensive 
campus model consists of: 1) incoming students receiving information about campus policies and 
campus and community resources; 2) prevention strategies that are comprehensive; 3) culturally 
relevant; 4) multiple dosages of prevention education based on developmental readiness; 5) ongoing 
prevention training for faculty and staff; 6) bystander intervention strategies; and 7) communication of 
campus norms that state that GBV is not tolerated and everyone has a role to play in prevention. 

Structure of the Guide. Given the breadth and depth of each of these areas, comprehensive 
strategies must be developed over time. Consequently, each section in the guide covering a goal 
includes three sequential phases: 

•	“Phase 1: Planning and Preparation” focuses on building a foundation for institutional change through 
assessment and strategic planning. 

•	 “Phase 2: Implementation” emphasizes the implementation and coordination of services and programs. 
•	 “Phase 3: Course Correction and Sustainability” focuses on sustaining, evaluating, and adjusting 

programs and services to meet your campus’s evolving needs.

Each phase for the different goals offers campuses a series of guiding questions designed to help de-
termine campus needs and resources, formulate a concrete plan of action, successfully implement the 
plan, and consider strategies to sustain efforts. Resources and tools to support all of this work are also 
included in each section focusing on a goal. The ultimate purpose is to integrate community engage-
ment, intervention, and prevention into all areas of the campus, make any necessary adjustments to 
existing policies, programs, and services, and ensure that programs and services will continue to serve 
the campus, becoming even stronger over time.
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* A group of technical 
assistance (TA) providers 
- organizations with 
national expertise 
- have worked with 
OVW to develop this 
Comprehensive Campus 
Model: Black Women’s 
Blueprint, The Clery 
Center, East Central 
University, Green Dot, 
etc., Inc., Men Can 
Stop Rape, Mississippi 
Coalition Against Sexual 
Assault, The University 
of Colorado Denver, 
the University of New 
Hampshire, and the 
Victim Rights Law Center.

II. College Campuses as Change Agents

This guide is designed to provide institutions of higher education with effective strategies for 
addressing sexual assault, domestic violence, dating violence, and stalking on campus. These 
strategies are based on a comprehensive prevention and intervention model, as well as twenty years of 
work by grantees that received financial support through the Department of Justice, Office on Violence 
Against Women (OVW) Grants to Reduce Sexual Assault, Domestic Violence, Dating Violence and 
Stalking on Campus Program (Campus Program). 

OVW was created in response to the passage of the Violence Against Women Act (VAWA) in 1994 to 
provide federal leadership in developing the national capacity to reduce violence against women 
and administer justice for, and strengthen services to, survivors of domestic violence, dating violence, 
sexual assault, and stalking. Since 1998 the OVW Campus Program has been supporting colleges and 
universities by building their capacity for implementing comprehensive, coordinated responses to 
reduce sexual assault, domestic violence, dating violence, and stalking. Campuses are well situated to 
serve as examples of institutional change agents committed to creating cultures free from violence.*

OVW promotes a survivor-centered approach to addressing comprehensive prevention and response 
to gender-based violence. The survivor-centered approach is a philosophy that places the needs 
of survivors at the center of all decision-making, endorses policies and programs that empower 
survivors to make their own choices for adjudication and recovery, and emphasizes survivors’ rights 
to confidentiality. In a survivor-centered approach, survivors have the fundamental right to be treated 
with respect, to be heard, to be free of attitudes or policies that blame them for the abuse they have 
suffered, and have the autonomy to choose whether and how they will engage with systems of 
response. A survivor-centered approach also recognizes that individuals are unique. Their gender 
identity, race, ethnicity, sexual orientation, ability, socioeconomic class, and legal status, among other 
factors, shape the experiences of survivors and consequently a survivor-centered approach uses an 
intersectional lens to understand and respond to victimization. Finally, not all survivors respond to 
trauma in the same way, and policies and institutional practices must be trauma-informed to account 
for the diverse presentations of survivors. In short, a survivor-centered approach means that regardless 
of which institutional role we may serve in relation to preventing or responding to gender-based 
violence, the needs of survivors are understood and prioritized.

We recognize that different professions use diverse terminology to refer to those impacted by gender-
based violence. For instance, while many advocates prefer the terms survivor and perpetrator, law 
enforcement personnel may use terms such as victim and offender, and student conduct personnel 
may use terms such as complainant and respondent. In accordance with the survivor-centered 
approach, in this guide we favor the term “survivor” as an empowering choice. Nonetheless, 
terminology may shift throughout this guide to reflect the diverse professionals who address this issue 
from multiple perspectives. It is the coming together of these key personnel that gives this model its 
strength, and we respect the right of each professional partner to use terminology that reflects their 
unique perspective and the significant role they play in addressing gender-based violence on campus.
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This Guide to a Comprehensive Campus Model is grounded in the most up-to-date research and 
evidenced-based practices for the broad diffusion of community norms and institutional policies and 
practices related to intervention and prevention. Colleges and universities will find ideas, structures, 
information, and resources that will help them build campus and community partnerships to develop 
and adopt protocols and policies that more effectively treat sexual assault, domestic violence, dating 
violence, and stalking as serious offenses; ensure survivor safety and offender accountability; and 
implement comprehensive and culturally relevant prevention strategies. This guide will equip 
institutions with the foundational knowledge necessary to build coordinated community response 
systems, programs, policies and practices for effective prevention and intervention strategies that 
support a safe and healthy educational environment for students. 
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III. Colleges and the Problem of Gender-Based Violence

* For the purposes of this 
guide, we are using the 
definition of gender-
based violence that 
appears in the United 
States Strategy to Prevent 
and Respond to Gender-
Based Violence Globally 
(2012; https://2009-2017.
state.gov/documents/
organization/196468.pdf): 
“violence that is directed 
at an individual based 
on his or her biological 
sex, gender identity, or 
perceived adherence to 
socially defined norms 
of masculinity and 
femininity. It includes 
physical, sexual, and 
psychological abuse; 
threats; coercion; arbitrary 
deprivation of liberty; and 
economic deprivation, 
whether occurring in 
public or private life.” 

For many students, college is a positive and empowering environment that enriches their lives, but for 
those who experience sexual assault, dating violence, domestic violence, and stalking, it can be debilitat-
ing and damaging. These forms of gender-based violence (GBV)* create a public health and safety concern 
because of the host of physiological, psychological, and academic outcomes associated with student 
victimization.1 GBV disrupts students’ education and social lives, and potentially results in lower grades, 
dropped classes, or withdrawal from the institution.2 In the past ten years, institutions of higher education 
have been under increasing pressure to effectively respond to and prevent GBV on their campuses. 

The impact of GBV can cause immediate and long-term physical and mental health consequences for 
college students. Survivors of GBV experience higher rates of post-traumatic stress disorder, risk of 
re-victimization, depression, substance abuse, and suicidality.3 Compared to non-abused peers, teen 
survivors of physical dating violence are more likely to use drugs, engage in risky sexual behaviors, 
and attempt or consider suicide.4 College women who are stalked experience higher levels of depres-
sion and anxiety than their peers who are not stalked.5

Statistics also reveal the seriousness of the problem. In 2015, more than 150,000 students from 27 uni-
versities participated in one of the largest ever studies on sexual assault and sexual misconduct.6 Admin-
istered by the Association of American Universities, results indicate that 23% of female undergraduate 
and graduate students across the 27 schools experienced some form of unwanted sexual contact - from 
kissing to touching to rape- carried out by force or threat of force, or while incapacitated from alcohol and/
or drugs. The same study found that almost 25% of transgender, genderqueer, or questioning students 
experience nonconsensual sexual contact. Another study from 2007 revealed that 85% of sexual assault 
victims at the participating schools were assaulted by someone they know, usually a fellow student.7  
Male-identified students suffer from the violence as well – 1 in 16 college men in the same 2007 study 
reported experiencing attempted or completed sexual assault.8 In a 2016 survey conducted at nine 
colleges and universities, Krebs and colleagues found that sexual assault rates for non-white female stu-
dents were similar to rates for white female students at seven of the nine participating schools. The same 
study determined that less than 5% of sexual battery incidents and 13% of rapes were reported to any 
law enforcement entity or campus official.9 It is important for institutions to consider how these reporting 

https://2009-2017.state.gov/documents/organization/196468.pdf
https://2009-2017.state.gov/documents/organization/196468.pdf
https://2009-2017.state.gov/documents/organization/196468.pdf
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rates may vary across and within various clusters of student identities, predicated on historically contin-
gent factors such as trust and positive encounters with law enforcement and judicial bodies. The same 
study determined that less than 5% of sexual battery incidents and 13% of rapes were reported to any 
law enforcement entity or campus official.9 It is important for institutions to consider how these reporting 
rates may vary across and within various clusters of student identities, predicated on historically contin-
gent factors such as trust and positive encounters with law enforcement and judicial bodies. 

Young men and women ages 18 to 19 experience the highest rates of stalking.10 More than 40% of 
dating college women report being the victims of abusive dating behaviors, including physical, sexual, 
technological, verbal, and controlling abuse.11 IIn research on gay, lesbian, and bisexual adolescents, 
young people experience rates of dating violence, domestic violence, sexual assault, and stalking equal 
to or higher than those students who identify as heterosexual.12 Substantive research around non-white 
college student victims has yet to be conducted. A nationally represented survey found, however, that 
approximately 4 out of every 10 non-Hispanic Black women, 4 out of every 10 American Indian or Alaska 
Native women (43.7% and 46.0%, respectively), and 1 in 2 multiracial non-Hispanic women (53.8%) 
have been the victim of rape, physical violence, and/or stalking by an intimate partner in their lifetime.13  

Laws have been enacted that govern response to and prevention of GBV on college and university cam-
puses. Title IX Education Amendments of 1972, a federal civil rights law that prohibits discrimination on 
the basis of sex in education programs operated by recipients of federal assistance, requires that colleges 
and universities to have established procedures for handling sex discrimination, sexual harassment, and 
sexual violence, and provide support for survivors. The Jeanne Clery Act (Clery Act), a consumer protection 
law passed in 1990, requires all institutions of higher education that receive federal funding to embrace 
transparency and publicly disclose information around crime statistics and policies, including addressing 
GBV. In 2013 the Violence Against Women Reauthorization Act (VAWA 2013) amended the Clery Act to 
impose new obligations on colleges and universities. Under section 304 of VAWA 2013, the information 
colleges must incorporate into their annual security report has been expanded to include acts of domestic 
violence, dating violence, and stalking along with policies and education around these crimes. In 2014, 
President Obama established the White House Task Force to Protect Students From Sexual Assault14 tto 
help campuses comply with the federal legislation by making campus GBV a part of the national agenda 
and providing resources to assist schools ready to take action. 

A majority of campuses are now strengthening their commitment to providing a safe and empow-
ering educational experience for all students by proactively taking steps to address GBV. Many have 
conducted campus climate surveys on sexual assault, domestic and dating violence and stalking. 
Many are working to establish or increase GBV prevention and intervention services as well. Even 
though there have been great strides forward, the research on evaluation of sexual assault prevention 
programs on college campuses suggests that overwhelmingly most fall short of having a broad im-
pact. In a systematic assessment of such programs, Sarah DeGue and colleagues claim that less than 
10% of the programs studied include “content to address factors beyond the individual level, such as 
peer attitudes, social norms, or organizational climate and policies.”15 Vicki Banyard and Sharyn Potter 
acknowledge just how challenging a comprehensive approach can be for campuses because it “re-
quires examining all aspects of campus life, including specific campus traditions for how the tradition 
supports or inadvertently challenges prevention efforts.”16

Part of the challenge is a deficit of coherent, integrated models focused on engaging an entire campus to 
create a school culture free from GBV. This guide offers institutions of higher education a realizable path to 
such a model through the work of a team of campus and community members responsible for wide-
spread adaptation of creditable and culturally relevant intervention and prevention policies and practices. 
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IV. Frameworks for a Comprehensive Model

GBV on college and university campuses should be viewed as a public health issue, meaning it is a 
widespread problem that directly or indirectly affects both individuals and entire communities;17 there-
fore, it is necessary for the entire campus community – students, administrators, faculty and staff – to 
participate in efforts to address GBV. During recent years the United States Centers for Disease Control 
and Prevention (CDC) has increasingly called for the development of a comprehensive approach 
to prevention based on research like that of Mary Nation, which identifies the qualities of effective 
prevention programs.18 The first principle identified is “comprehensive.” By this, Nation and colleagues 
mean that multiple interventions are implemented to challenge and change harmful attitudes and 
behaviors, and that these interventions take place in multiple settings, so that the systems connected 
to the violence are engaged. Multiple interventions in multiple settings sustained over time result in 
repeated exposure to prosocial, nonviolent attitudes and behaviors, normalizing their acceptance and 
adaptation. While the research focusing on comprehensive implementation of strategies addressing 
GBV has primarily centered on prevention, it must be complemented by work on intervention – stu-
dent conduct, law enforcement, victim services, and policy – if efforts are truly to be wide-ranging and 
institutionalized. Three theoretical frameworks that support a comprehensive approach are Diffusion of 
Innovation Theory, the Social Ecological Model, and Intersectionality.

Diffusion of Innovation Theory
Everyone on a college campus needs to know about the policies and services related to intervention and 
GBV so that the entire campus community is prepared to respond, but often the knowledge is spotty and 
incomplete. Too often prevention of GBV has been predicated on altering the attitudes and behaviors 
of perceived problem groups such as athletes and fraternity members rather than all members of the 
campus community. Widespread change in the areas of intervention and prevention only occurs with 
widespread adaptation by individuals. It is a majority of individuals who together make up a campus 
community, setting community norms, establishing campus culture, and potentially creating change. 
Everett Rogers’ Diffusion of Innovation (DoI) Theory offers a framework for widespread change. Within the 
DoI framework, changes can occur as key individuals move outward into the different settings where they 
have influence and in turn help other individuals to share information widely, as well as change attitudes 
and behaviors so that a critical mass of individuals supports the change.19 Through this process the com-
munity norms of a campus shift and change from ones that may implicitly support violence to ones that 
are based on meeting the needs of all survivors and on working comprehensively to prevent GBV.

A key aspect of creating change is identifying the individuals on campus who influence others. Some 
of these stakeholders from the campus and surrounding community join together to form a Coordi-
nated Community Response Team (CCR Team) that through shared oversight and interagency coopera-
tion, ensures consistent, non-duplicative, and trauma-informed responses for survivors and establishes 
prevention efforts that are reinforcing, inclusive, and successful in promoting and sustaining change. 
Through the collaborative work of the CCR Team, these individuals together initiate, adapt, and sustain 
comprehensive change on their campus. This group constitutes part of what Rogers describes as “inno-
vators,” one of three key groups of people necessary for self-sustaining changes:

Innovators: Those who are at the front lines of bringing new ideas and behaviors to campus. Innova-
tors are often in formal leadership roles and have the power, resources and ability to utilize top-down 
authority to leverage change. In practice on campuses this includes the CCR Team, campus leaders, 
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and administrators. These individuals and offices are key in providing training and building awareness 
so that they can set the tone for creating change.  

Early Adopters: Those individuals on campus who carry the most social influence. These are students, 
faculty, administrators and staff who are often well liked and respected – and whom others reference 
for cues on social norms. This group of individuals will serve as the bridge between innovators and the 
campus-at large and will play the critical role of accruing mass acceptance of the new knowledge and 
behaviors that a campus seeks to establish (i.e., bystander intervention, development and adherence 
to new policies, trauma-informed services and response). Because of the crucial role of early adopters, 
CCR Team members will need to identify and engage them, and make sure they are educated on GBV 
prevention and response efforts on campus.

Majority: The majority are those who accept and adapt a new behavior after the early adopters. The early 
adopters play a critical role in engaging the majority and lending credibility to the desired change.

When innovators introduce the knowledge, skills and behaviors to the early adopters on campus, and 
the campus majority is influenced to engage, the campus will reach a critical mass of individuals com-
mitted to effective prevention and intervention – resulting in permanent and self-sustaining changes.

The Social Ecological Model
Another theory that can advance a comprehensive approach in the areas of GBV intervention and 
prevention is the Social Ecological Model. Governmental agencies like the World Health Organization, 
the Centers for Disease Control and Prevention (CDC), and the Pan American Health Organization 
have used the social ecological model to address sexual assault and more generally GBV as a public 
health issue for communities. The social ecology perspective takes into account the wellbeing of the 
population at large20 by exploring “the relationship between individual and contextual factors and 
considering violence as the product of multiple levels of influence on behavior.”21 Grounded in the 
science of human ecology, the social ecological framework focuses on the inter-relationships among 
human beings and their environments. According to the model, the individual acts within the concen-
tric spheres of relationships, community, institutions, and society. The social ecological model supports 
Diffusion of Innovation Theory in that it recognizes the need for a multi-layered approach to interven-
tion and prevention in order for widespread change to occur. See the Figure below for an example of 
this multi-layered approach on a college campus. 

FIGURE 1. The Diffusion of 
Innovation Model

Figure 1

Everyone elseMajority

Early Adopters

Innovators
CCR Team, campus lead-
ers, and administrators

Well-liked students, 
faculty, administrators, 
and staff
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Intersectionality
IIn order to be comprehensive, interventions on campuses must also account for the causes and 
subsequent impact of GBV as being multivalent and contingent upon identity formation and lived 
experiences of inequality and inequity. Intersectionality calls for the pursuit of culturally relevant 
programs and practices that name and meaningfully consider how various identities (such as race, 
gender, class, sexual orientation, ability, among others) interact with each other and within the lives 
of individual survivors. Experiences of ‘interlocking forms of oppression’22 constitute the basis of 
how survivors who come from historically marginalized communities move through experiencing, 
witnessing, and/or moving beyond an assault. 

Intersectionality has recently been applied in a broader sense as a general theory of identity – i.e. 
every member of the campus community, whether from historically marginalized communities or 
not, lives at the nexus of various identities which contribute to their own decision-making and lived 
experience. An intersectional analysis on both counts (survivor-centric for the most marginalized cam-
pus community members, as well as more generally applied) is critical to uncovering the attitudes, 
beliefs, and barriers, which may create conditions for violence or prevent adoption of meaningful 
bystander intervention and prevention models from occurring. For women of color survivors of sexual 
or domestic violence in particular, intersectionality as a legal and policy framework has been a lifeline 
which empower members of the CCR Team to consider the full and holistic humanity of any survivor 
(for example: as a Black-woman-student survivor, not just a female student who is Black or a Black 
student who is female) and the whole host of concerns or needs that survivors may have stemming 
from the interplay of these various identities. 

Figure 2

COMMUNITY

ORGANIZATION

RELATIONSHIPS

INDIVIDUAL 

•	 Coach has zero tolerance policy among players

•	 Faculty talks to colleagues about doing more

•	 Attend a briefing on warning signs

FIGURE 2. Example of a 
Comprehensive Campus- 
Based Primary Preven-
tion Strategy for Sexual 
Violence Perpetration

•	 Small business donates prevention efforts

•	 College students mentor local high school students

•	 Legislator/policy maker sponsors 
strengthened legislation 

•	 Local social service agencies hosts 
community education program
•	 Student club president holds fundraiser 

for local teen crisis line 

•	 Local network runs PSAs highlighting bystander tips

•	 Local bars implement training for bartenders

•	 Volunteer on the crisis line
•	 Mentor incoming students or new 

group members
•	 Post prevention suggestions on 

Facebook page
•	 Third and fourth year students get 

friends home safely and model active by-
stander behavior for incoming students

•	 Team captain talks to teammates about stepping up
•	 Friend checks in about concerning relationship

•	 Student writes a paper on dating-violence 

•	 Parent informs him/herself on violence 
on college campuses

•	 Attend training to increase bystander 
intervention skills

•	 All new faculty and staff learn 
university resources for sv victims
•	 Campus health center staff seeks out 

CEU’s to recognize signs of abuse

•	 Judicial staff strengthens anti-violence policies
•	 Board of trustees increases accountability 

focus and funding to prevention efforts
•	 Alumni association works with 

athletics and admissions to sponsor 
prevention awareness events
•	 Direct responders meet reg-

ularly to ensure response is 
victim-centric and supportive

•	 University President in-
cludes prevention language 
in public speeches
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Campuses are unique communities; there is no one-size-fits-all strategy for addressing GBV. There are 
community colleges, small liberal arts colleges; mid- and large state institutions, Historically Black 
Colleges and Universities, tribal colleges, faith-based institutions, institutions for students with disabil-
ities, commuter colleges, Hispanic-Serving institutions, among others. There are colleges that are dis-
tinct based on their geographic location. Not only is there variation among colleges, there is diversity 
within colleges consisting of student groups, faculty, and administrators with distinct experiences and 
needs.  Campuses serve students who identify as part of the LGBTQ community, international students, 
students who study abroad, athletes, and other affinity groups. This Comprehensive Campus Model 
is, therefore, a guide and not a pre-packaged solution. It is designed to assist colleges through a clear 
structure with goals, open and probing questions, and tools and resources to develop a comprehen-
sive plan tailored to the needs of each unique campus community. The model has three overarching 
program goals: 1) broad campus and community engagement; 2) effective intervention; and 3) the 
reduction of GBV. Collectively, the three goals are designed to develop and strengthen comprehensive 
and holistic victim services, strategies for holding offenders accountable, and prevention education 
and awareness. The goals are interdependent and strategic. 

Goal 1: Broad Campus and Community Engagement
Researchers Victoria Banyard and Sharyn Potter cite collaboration as a valuable strategy to build a 
campus’s ability to actualize a comprehensive approach.23 Collaboration is central to the Compre-
hensive Campus model and represents the primary mechanism by which innovation is spread. The 
development of a CCR Team, as described earlier, brings together a broad base of innovators and 
early adopters to guide institutional change.

In order to ensure comprehensive programming that effectively addresses GBV, the CCR Team 1) de-
velops and implements effective policies and protocols; 2) conducts ongoing campus-wide assess-
ments, strengths and gap analyses, and evaluation of its efforts so that programs can adapt to the 

V. The Solution: The Comprehensive Campus Model
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changing needs of the campus community; 3) ensures campus leadership is engaged, knowledge-
able about and supportive of the culture-changing efforts of the project; 4) is rooted in a culturally 
relevant, survivor-centered approach with a clear understanding of student demographics; and 5) 
ensures all levels of the campus community receive ongoing training in sexual assault, domestic vi-
olence, dating violence and stalking. The CCR Team also leads the strategic planning efforts around 
programming to ensure that it is coordinated, complementary, and mindful of the readiness of the 
campus communities or target audiences.

Membership of the CCR Team should be broad to reflect the full breadth of the campus community. 
An effective CCR Team is multidisciplinary, including people with varied experience, expertise, and 
levels of authority in the community. Individuals who directly respond to GBV crimes, students, and 
people representing groups that have been historically marginalized and/or excluded should be 
engaged in the work of the CCR Team. 

It is crucial that men and people with non-conforming gender identities play a role on the CCR Team. 
GBV has historically been perceived as a women’s issue. Some people, for example, still misconstrue 
risk reduction (i.e., taking self-defense courses, watching your alcohol consumption, never going out 
alone at night, and more) as prevention, and thereby place the burden of prevention on survivors. 
Including men and people with non-conforming gender identities on the CCR Team sends a message 
to the campus and the community at large that GBV is an issue for everyone. This further recognizes 
that survivors of GBV are not only women but also men and gender non-conforming students.

Goal 2: Effective Intervention
In addition to the goal of widespread community engagement, a comprehensive campus model focus-
es on creating effective interventions. This goal encompasses four elements: 1) providing survivor-cen-
tered victim services and advocacy; 2) providing other support services; 3) ensuring a trauma-informed 
and effective law enforcement response; and 4) creating and maintaining fair, equitable disciplinary 
processes that hold offenders accountable. 

Effective interventions move the campus toward fair and consistent offender accountability and 
include comprehensive policies that strengthen security and investigative strategies on and off 
campus. They also support appropriate disciplinary actions that hold offenders accountable and 
enhance the campus response to GBV. 

Campuses instituting effective survivor-centered services tailor their efforts to provide interventions 
that prioritize the needs of the survivor, reflect an understanding of the impact of trauma on indi-
viduals, and are comprehensive, culturally relevant, flexible, and accessible for all victims of GBV. 
Responses should be intersectional by taking into account the unique circumstances, cultural contexts, 
and experiences of each survivor, and understanding how various forms of oppression or inequality 
interact and relate with one another in the lives of each survivor. As Zenen Jaimes Pérez and Hannah 
Hussey point out, the sexual assault response and services for LGBTQ students should take into account 
how stigma and discrimination might affect them.  The same can be said of African American, Latina, 
Asian American, and Native American students, among other groups. 
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Goal 3: The Reduction of GBV
A comprehensive campus model includes prevention and education programming that reflects 
a multi-tiered approach, including primary prevention strategies in addition to education and 
awareness efforts. Research and practice indicate that effective prevention efforts involve more than 
one-time programming and awareness events.25 They are consistent, comprehensive and ongoing 
throughout students’ academic careers. 

Prevention in the comprehensive campus model consists of: 1) incoming students receiving informa-
tion about campus policies and campus and community resources; 2) prevention strategies that are 
comprehensive; 3) culturally relevant programming; 4) multiple dosages of prevention education 
based on developmental readiness; 5) ongoing prevention training for faculty and staff; 6) bystander 
intervention strategies; and 7) communication of campus norms that state that GBV is not tolerated 
and everyone has a role to play in prevention. 
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VI. Purpose and Structure of This Guide

The purpose of this guide is to assist colleges and universities in developing a comprehensive 
response to sexual assault, domestic violence, dating violence, and stalking in their communities. 
The human stakes are high, and institutions are under pressure to act swiftly to comply with state 
and federal requirements. Given these demands, it may be tempting for colleges and universities 
to seek out simplistic strategies and pre-packaged solutions. Addressing gender-based violence on 
campus is complex, however, and there is no single solution that will work for every institution. It 
takes time to develop a comprehensive plan that is tailored to the needs of each unique campus 
community, and ultimately it is something only members of that particular campus community, 
and broader community, can do. Therefore, this guide should be used as a framework to facilitate 
conversation on a campus. Think of it as a collection of questions and resources designed to help 
assess a campus’s distinct needs, to develop campus-specific goals and objectives, and to adapt the 
content based on size, constituency, institutional culture, and available resources. 

The remainder of this guide is structured around the three overarching goals of the Campus 
Program described earlier – 1) seeking broad campus and community engagement; 2) instituting 
effective intervention; and 3) reducing GBV on campus. Given the breadth and depth of each of 
these areas, comprehensive strategies must be developed over time. Consequently, each section 
covering a goal includes three sequential phases: 

•	“Phase 1: Planning and Preparation” focuses on building a foundation for institutional change 
through assessment and strategic planning. 

•	“Phase 2: Implementation” emphasizes the implementation and coordination of 
services and programs. 

•	“Phase 3: Course Correction and Sustainability” focuses on sustaining, evaluating, and 
adjusting programs and services to meet your campus’s evolving needs.

Each phase for the different goals will offer campuses a series of guiding questions designed to 
help determine campus needs and resources, formulate a concrete plan of action, successfully 
implement the plan, and consider strategies to sustain efforts. Resources and tools to support all 
of this work will also be included in each section focusing on a goal. The ultimate purpose is to 
integrate community engagement, intervention, and prevention into all areas of the campus; make 
any necessary adjustments to existing policies, programs, and services; and ensure that programs 
and services will continue to serve the campus, becoming even stronger over time.
A campus may already have incorporated some or many of the components included here. There 
might already be, for instance, a sexual assault task force, and its members might assume that 
the following section on the CCR Team and community engagement may not be useful.  However, 
the questions, resources, and tools related to that goal may help enhance and strengthen the task 
force. Building a comprehensive response to sexual assault, domestic violence, dating violence, and 
stalking relies on an iterative process that seeks to strengthen and broaden efforts in response and 
prevention. Only after reading through the guide and discussing aspects of the model with other 
members of the campus can someone more accurately assess where the campus is positioned in 
relation to the goals and phases and how this guide might be of help.  
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VII. CAMPUS AND COMMUNITY ENGAGEMENT

An effective comprehensive strategy to address sexual assault, domestic violence, dating violence 
and stalking requires buy-in and active participation from key stakeholders across the campus and 
throughout the community. These individuals work together to assess campus needs, create a plan for 
addressing those needs, and facilitate the implementation of the plan of action.

Coordinated Community Response
The ultimate objective of this campus model is to help colleges and universities create an effective and 
comprehensive response to sexual assault, domestic violence, dating violence, and stalking. Research 
and practice confirm that the engagement of multiple entities on and off campus is required to make 
the kind of broad cultural shift necessary to sensitively meet the needs of victims, hold offenders 
accountable and reduce future incidents of violence.  Even broad scale efforts are not successful if they 
lack coordination or operate in silos.

The first step in implementing such an approach is to establish a Coordinated Community Response 
Team (CCR Team).  In order to ensure the CCR Team is given full authority to coordinate campus efforts 
to prevent and respond to GBV, it is critically important that the team be instituted with formal support 
from the college or university president. 

The CCR Team oversees and ensures implementation of all prevention and intervention efforts, facili-
tates communication between key campus departments and community partners, sees that messages 
across campus are reliable and reinforced and that the system’s response to victims is seamless, consis-
tent, and supportive. Without shared oversight and interagency/office cooperation in completing these 
tasks, responses to victims can be inconsistent, duplicative, and insensitive, and prevention efforts can 
be contradictory, exclusive or ineffective. The establishment of a strong CCR Team assists in ensuring a 
timely, culturally relevant, and respectful response to GBV. 

Wide engagement in the CCR Team brings many minds to the table as well as their collective resources 
and circles of influence. An effective CCR Team is multidisciplinary. Its members are varied in gender, 
experience, and expertise, including individuals who directly respond to these crimes; those who set cam-
pus norms, policies and practices; and, those who represent groups who have been historically marginal-
ized or excluded. Campus representatives should include faculty, staff, students and administrators.

It is important to recognize that the CCR Team is not a Title IX compliance team or emergency re-
sponse team. While each of these efforts is collaborative in nature and work to establish relevant 
policies or protocols, the focus and purpose of their work differs. Title IX teams exist to ensure institu-
tions are abiding by their legal responsibilities to provide equal access to education. An emergency 
response team (e.g. Sexual Assault Response Team) is typically activated when a critical incident 
occurs. These teams are generally established to ensure that victims are provided the full range of 
services they may need and to support effective response. These teams differ from a CCR Team in that 
the CCR Team looks holistically at the university/college environment, focusing its efforts on creating 
an overall campus culture where GBV is not tolerated.

Definition of 
the Coordinated 
Community 
Response (CCR) 
Approach
A coordinated 
community approach 
to GBV on campus 
refers to a multifaceted, 
coordinated effort to 
accomplish unified 
goals that engages 
key stakeholders 
from the surrounding 
community and 
throughout the campus 
including students, 
faculty, staff and 
administrators.
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CCR Teams meet on a regular basis to oversee implementation of the plan of action. For this reason, 
it is helpful if participation on the CCR Team is integrated into the job responsibilities of key campus 
positions. The role of the CCR Team includes but is not limited to the following tasks:

•	 Engaging key partners (from on and off campus) to develop and oversee all aspects of the 
campus response to GBV;

•	 Developing, implementing, reviewing, and revising protocols, policies, and procedures for 
addressing GBV;

•	 Prioritizing policy development and systems changes as goals to institutionalize efforts to 
effectively address GBV;

•	 Ensuring that all prevention and intervention efforts are consistent and mutually reinforcing;
•	 Evaluating compliance of policies with the Clery Act and Title IX;
•	 Involving community partners on an ongoing basis (e.g. state, tribal or territorial domestic 

violence and/or sexual assault coalitions and service providers) in program planning, policy, 
training, curriculum development and event sponsorship;

•	 Coordinating opportunities for cross-training to improve the CCR Team’s knowledge in re-
sponding to these crimes;

•	 Ensuring both prevention and intervention strategies are culturally relevant and inclusive of 
historically marginalized or underrepresented groups; and

•	 Developing and overseeing a communications strategy that maximizes engagement with the 
campus community across different departments, offices, and organizations.

The success of a CCR Team is dependent upon the degree to which it: 

•	 Develops shared and consistent goals, strategies and messaging;
•	 Ensures all efforts are rooted in a culturally relevant, survivor-centered approach;
•	 Includes a healthy masculinities framework to engage and mobilize campus men of various 

backgrounds; and
•	 Creates systemic change

Assessment and Evaluation
If a key foundation of a CCR Team’s work is identifying a campus’s needs regarding prevention of 
and response to GBV and documentation of ongoing effectiveness of implementation, assessment 
strategies are the tools to make that foundation a reality. Assessment represents a range of tools for 
information gathering, some of which may already be part of the ongoing work of different campus 
offices, and some of which may be designed and implemented in response to CCR Team discussions 
(by the CCR Team as a whole, by subgroups of CCR Team members or by other members of the campus 
community with expertise in this area). Assessment can have many different purposes including as-
sessment of the strengths and challenges a particular campus has in addressing GBV, different campus 
sector’s readiness to engage in prevention and response work, process evaluations to gather feedback 
about how a particular strategy (a prevention program, a student conduct training, a new policy) is 
perceived by the target audience for that strategy, gathering ongoing information about how the CCR 
Team itself is working and how it might be strengthened, and tracking the impact of different campus 
initiatives to improve prevention of and response to GBV. 

A Coordinated Com-
munity Response 
Team (CCR Team) is a 
multidisciplinary team 
of campus and commu-
nity partners that meet 
regularly to assess, plan, 
monitor, and evaluate 
campus prevention 
and response efforts. 
The CCR Team does not 
discuss individual cases 
on campus, but serves 
as a working group 
that focuses on the big 
picture of coordinated, 
collaborative response 
on their campus..



18

Assessments provide information that grounds a CCR Team’s discussions and planning on campus spe-
cific information about what has been working and what has been challenging, can help the CCR Team 
prioritize goals, and consider adaptations of strategies to meet the unique needs and strengths of their 
campus. Assessments can also provide ongoing feedback to CCR Teams about their work so that course 
corrections can be made in a swift and timely manner. Further, assessments provide information that 
CCR Teams can use to communicate about the impact of their work and the work of their partners to 
administrators and to the wider campus community. These communications are the foundation for 
securing ongoing resources for the work of the CCR Team and for supporting the sustainability of 
innovative efforts to respond to and prevent GBV on a campus.

More specific tools for assessment are discussed below and include interviews with key leaders on 
campus (opinion leaders such as well-respected students, faculty, and staff), focus groups, and surveys. 
Recently, the most widely discussed tools are campus climate surveys. Depending on the questions 
asked, the participants included, and how often they are conducted, these surveys can provide a wealth 
of information about the scope of the problem of GBV on campus, the knowledge and perception of 
policies and prevention strategies within the campus community, campus norms and levels of by-
stander action. For more information on this specific form of assessment please see the recent research 
by the Bureau of Justice Statistics (BJS) Campus Climate Survey Validation Study and other efforts 
summarized in documents available on the OVW Campus Program website: http://www.changin-
gourcampus.org/resources/research. These documents include guidelines for conducting a climate 
survey to ensure that the data that is collected is trustworthy (including representative samples, 
reliable and valid measures), protects participants and provides useful campus specific information. 
The website also provides links to the BJS survey and other surveys that surveys that use validated 
and reliable measures as it is recommended that campuses conducting surveys not create their own 
questions but rather use validated and reliable measures that represent best practices in the field. It is 
beyond the scope of this document to detail all of the complexities of campus climate surveys but links 
to key resources are also provided in the Resources and Tools section at the end of Phase 1.

Evaluation is a component of assessment and involves gathering data to examine how strategies that 
a CCR Team is implementing are being conducted, how faculty, staff and students receive them and 
whether they are having the desired impact. Process evaluation tools can include a range of methods, 
from surveys asking for participant feedback, to focus group discussions of whether a prevention 
strategy resonates with students or faculty. Outcome evaluation usually follows participants over time 
and is most successful when it measures at least some behavioral indicator of the intended impact the 
strategy (e.g. changes in bystander behavior or use of services). An example of an outcome evaluation 
includes surveying faculty about their knowledge and confidence in using campus referral policies 
and procedures for Title IX issues. Such a survey could be given before faculty training and then several 
months later to see if faculty is continuing to use information from the training, or to see if faculty who 
participated in the training responded differently from those who did not.

Strategic Planning
One of the foundational strategies for effective CCR Team work is strategic planning. A strategic plan 
is defined as, “a document that describes your program’s strengths, weaknesses, opportunities, and 
threats, and outlines five-year  goals [and] strategies to achieve the goals…It is a program planning 
tool that provides a blueprint to strengthen program activities…”27 For a CCR Team, the process of plan-

http://www.changingourcampus.org/resources/research
http://www.changingourcampus.org/resources/research
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ning determines how to put its mission into action, including short and long term goals and strategic 
planning objectives that outline the step by step process for getting the work done. The process of 
creating a strategic plan creates opportunities for structured conversations with many different campus 
and community partners about their views of GBV on campus and what changes need to be made and 
what their own role in that change might be. Strategic planning helps CCR Teams prioritize their work 
since there is rarely the time or resources to do everything needed to prevent and respond to GBV 
on a campus at once. Following from the collection of needs assessment information, CCR Teams can 
discuss how best to roll out new initiatives over time to capitalize on more immediate climate opportu-
nities and resource availability. For example, on one campus, the hiring of a new Dean of Students who 
is interested in revising new student orientation may lead a CCR Team to prioritize new GBV prevention 
education for first year students as a more immediate objective for their work.

It can be helpful for the strategic plan to be connected to two other planning tools that are often part of 
the strategic planning process: logic models and work plans. Logic models focus on anticipated effects 
of the goals and objectives in the strategic plan – why are particular strategies chosen, and what effects 
do you anticipate they will have? Why do you think these strategies will work? It can be a very helpful 
tool, particularly with administrators or funders, to communicate how you think the resources and 
strategies you plan to use will create the changes you want to see in your campus’ response to and pre-
vention of GBV. A work plan takes strategic planning to the next level of specificity by breaking down 
objectives into concrete steps and tasks needed to achieve the objective over time. Different aspects of 
the work plan are then assigned to specific individuals or groups who are responsible for them.28

The work of the CCR Team includes assessment, evaluation, and strategic planning. These three activi-
ties will help CCR Teams know if they are effective in their work. These tools produce information that 
is helpful for choosing and adapting prevention and response strategies for a particular campus, for 
monitoring how well the planned strategies have been rolled out to the campus. They also provide a 
framework for examining whether a given strategy is having the desired effect on campus. All of this 
information can be leveraged for promoting the sustainability of a CCR Team’s efforts over time.
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Phase 1: Planning and Preparation

Coordinated Community Response
Planning and preparation for strong community engagement begins with the formation of a CCR 
Team. As described above, a CCR Team is the coming together of people from different backgrounds, 
expertise and experiences to engage in a series of conversations focused on achieving a compre-
hensive and effective campus response to GBV.  The work of a CCR Team is purposeful, vision driven, 
collectively centered, change oriented and built upon shared knowledge and values.

Because the CCR Team brings people together across differences by design, it is important to focus not 
only on what the CCR Team does, but also on how it goes about doing it. Its work must be equal parts 
process (its method - collaboration) and purpose (its work - planning and implementation). These two 
aspects are constant and intertwined in the CCR Team; one cannot be successful without the other.

The foundation for an effective CCR Team begins with the laying of four cornerstones. Two of the 
cornerstones are related to process. These are the composition of the CCR Team and what values 
it represents. The other two cornerstones are related to the purpose of the CCR Team and they are 
its mission and structure. 

Process – Composition. In order to ensure all segments of the campus community are represented, 
membership in the CCR Team should be broad. Consider individuals both on and off campus who 
directly respond to GBV (e.g., law enforcement officers, prosecutors, judicial officers, counseling center 
staff, prevention office staff, community based victim service providers and advocacy program staff, 
civil/legal agency staff); those who set campus norms, policies and practices (e.g., student leaders, 
administrators, faculty and staff); and, those who represent groups who have been historically margin-
alized and/or excluded (e.g., LGBTQ individuals, communities of color, international students, students 
with disabilities). Also consider those on and off campus who have expertise and/or training in cultural 
competence, masculinities, and assessment/evaluation, as well as representatives from student groups 
connected to the issue of GBV and student government. Composing the CCR with the intention to 
include diverse membership models an anti-oppressive structure that may resonate and bring histori-
cally marginalized student populations closer to the work of the CCR in meaningful ways.

Given the definition and range of activities the CCR Team will be engaging in, brainstorm all who 
should be/need to be at the CCR Team table. Develop a list of members for consideration and begin 
reaching out to those individuals and organizations.  

Formalizing participation in the CCR Team may take the form of a Memorandum of Understanding 
(MOU) between the campus community partners. Useful MOUs clearly outline the roles and responsi-
bilities of each entity, including cross training on policies, procedures, and the availability of resources 
each partner brings to the table. To ensure buy-in, it is best if the MOU is signed by the leader of each 
organization (e.g., police chief, college president, rape crisis center director). Guidance on engaging 
some important populations and groups in the work of the CCR Team is provided below.

Building Knowledge about Mobilizing Men on Campus. Widespread engagement of males of all 
orientations and backgrounds advances the work of changing culture by replacing negative, unhealthy 
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masculine social norms with positive, healthy masculine social norms on campus. Race, ability, class, 
sexual orientation, and any other number of other social, cultural, and political factors and identities 
mediate presentations and experiences of masculinity. Masculinity can be made plural – masculinities 
– in order to represent this multiplicity. Many of the risk factors for individual perpetration of sexual 
assault identified by researchers are linked to toxic or unhealthy aspects of masculinities, such as 
coercive sexual fantasies; hostility towards women; and societal norms supportive of sexual violence, 
male superiority, and male sexual entitlement.29 Replacing these harmful attitudes and behaviors 
associated with unhealthy masculine social norms with prosocial norms that are part of healthier, 
nonviolent, forms of masculinities is a valuable part of addressing GBV on campuses. Those proso-
cial norms can also be associated with healthy relationships, which at their most basic involve trust, 
respect, and nonviolence. If we consider the concept of “healthy masculinities,” we should recognize 
that there must be core components and values shared across the masculinities that identify them as 
“healthy.” For instance, a commitment to gender equity might be one of the core components. But 
what that commitment might consist of could conceivably take different forms in different cultures. To 
see suggestions for what those shared healthy masculinity core components and values might be, see 
the “Healthy Masculinity” flyer in the Resources and Tools section.

A comprehensive model requires multiple mobilizing men strategies. The responsibility for develop-
ing the strategies and plans for infusing a healthy masculinities framework into the campus interven-
tion and prevention efforts begins with the CCR Team. While a sub-committee of the CCR Team might 
focus on mobilizing men on campus, it is important that the entire team understand the connections 
among masculinities, healthy social norms, and GBV, since every member is an ambassador for the 
team and is committed to the goal of building a broad and deep pool of male allies. This positive re-
lationship-building with male allies is crucial work before any mobilizing men implementation 
begins. The first task for the CCR Team in terms of mobilizing men is to educate themselves, along 
with these other recommended tasks: 
 

•	Assessing and engaging any expertise on masculinities and GBV that exists on campus 
and in the community;

•	Becoming trained or educated on fostering healthier masculine social norms to address GBV;
•	Conducting assessments or having campus or/and community experts conduct assessments 

to learn about men, masculine social norms, and GBV in the campus community;
•	Developing a logic model specifically for mobilizing campus men;
•	Infusing mobilizing men strategies into multiple phases of the strategic planning process;
•	Using knowledge learned from the campus assessments to oversee the development of 

persuasive messaging, branding, and clear roles to mobilize men as allies; and
•	Using the persuasive messaging to strategically building a broad spectrum of campus 

male allies that includes administrators, faculty, staff, and students who can speak to the 
issue of mobilizing men

In addition to the “Healthy Masculinity” flyer referenced earlier, a number of resources and tools at the end 
of Phase 1 Campus and Community Engagement can assist in achieving these tasks related to mobiliz-
ing men on campus. The “2014 Engaging Men on Campus Assessment” will provide CCR Teams with an 
understanding of the different strategies that some campuses use to mobilize men on campus. “8 Steps 
to Comprehensively Mobilizing Campus Men” was developed from the assessment document and can be 
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When it comes to 
mobilizing men on 
campus, colleges 
have tended to rely 
on organizing an 
awareness-raising 
event as the primary 
mechanism for male 
student involvement. 
An awareness-raising 
event is most effective, 
though, when it is part 
of a comprehensive 
approach involving 
multi-tiered strategies 
that mobilize a wide 
spectrum of campus 
men including stu-
dents, administrators, 
faculty, and staff.

a useful resource for CCR Teams during all phases of the work. “5 Theories to Help Mobilize Campus Men” 
suggests theory-based frameworks that can help in efforts to positively mobilize campus men. The “Healthy 
Masculinity Campus Athletics Project Logic Model” presents a logic model that can be adapted. Finally, the 
Mobilizing Men Progress Checklist is a tool to assess where a campus initially is in terms of mobilizing men 
and how far it has progressed after implementing a strategy that includes mobilizing men on campus.

Engaging Community Partners. The participation of community-based partners in CCR Teams can 
be invaluable.  In many instances, a significant portion – sometimes all – of a school’s student body 
resides off campus (e.g. commuter schools, community colleges). In these cases, it is most likely that 
local city police or county or state sheriffs will respond to a call and the community rape crisis team or 
domestic violence shelter will be called on to provide services.  Though the incident did not happen on 
the campus proper, the ramifications for a campus can be significant. Shared classrooms and transpor-
tation to and across campus are just a few examples of situations that may present fear and danger to 
a survivor and others who learn about the incident. Good communication and collaboration between 
community organizations and campus are imperative to ensure the full needs of a survivor are met.

Community domestic and sexual violence organizations typically bring deep content area expertise to 
the work of the CCR Team. They often know the latest in best practice approaches to GBV work and are 
aware of additional available state and local resources. Community-based organizations may provide 
critical services needed by students, faculty and staff that the school does not or cannot provide (e.g. 
emergency shelter, advocacy, accompaniment to forensic medical examinations or reporting to police). 
Engaging community-based partners represents an important exchange of ideas and knowledge. 
Community representatives bring a fresh outside perspective to campus work and campus partnerships 
bring vital information to community service providers on campus dynamics and systems of response.

Purpose – Mission. Mission statements are typically thought of in terms of a nonprofit or for-profit 
organization, but mission statements can be created for any group – a formal or informal group, a large 
or small department within a larger organization or institution.

A mission statement for a CCR Team can be a valuable tool.  A mission statement helps to focus the 
work of a team or group. It serves as a template for decision making, providing a framework for evalu-
ating opportunities and deciding what fits/doesn’t fit with the group’s core desired outcomes and strat-
egies. A mission statement helps to define a team or group, establish its brand, and bring all members 
into alignment around a shared vision. Everything – all planning, all activities a team or group engages 
in - should start with and tie back to the group’s mission.

A good mission statement is short (no more than one or two sentences), succinct, memorable and 
engaging.  Once established, every member of the CCR Team should easily be able to recite (or para-
phrase) the team’s mission statement. 

To craft a mission statement, brainstorm answers to the following four questions and piece together 
the strongest of your responses (See the “Creating a Mission Worksheet” in the Campus and Commu-
nity Engagement Phase 1 Resources and Tools section).

1.	Who are we?
2.	What do we do?
3.	For whom do we do it?
4.	To what end? Why?
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Creating a Mission Statement
EXAMPLE

WHO: The Respect Program in the Office of Health Promotion
WHAT: engages students, staff, and faculty
FOR WHOM: the Emory community
TO WHAT END: to prevent and respond to sexual assault and relationship violence

Mission Statement: The Respect Program in the Office of Health Promotion engages the 
Emory community in preventing and responding to sexual assault and relationship violence.

iii African-American 
musician, historian, and 
teacher Bernice Johnson 
Reagan became a prom-
inent participant in the 
Civil Rights Movement in 
the U.S. in the 1960’s via 
her political songs. She 
was the founder of the 
a cappella music group 
Sweet Honey in the Rock.

Process – Values. Singer and social activist, Bernice Johnson Reaganiii spoke about coalition work as 
some of the hardest, most uncomfortable and powerful work a person can engage in: “if you’re in a 
coalition and you’re comfortable, you know it’s not broad enough.”

Defining shared values is critical to a well-functioning CCR Team. It allows a group of disparate individ-
uals to determine their common ground.  Defining shared values clarifies who a group is and what it 
stands for. Shared values guide a group’s conduct (how they choose to work together), serve as a moral 
compass and provide direction in decision-making.
.
Brainstorming the values shared by the members of the CCR Team is an important process to engage 
in for a group convened to address violence on campus. For assistance see the Sample Values and 
Values Questionnaire in the Resources and Tools section at the end of Phase 1.

University of Michigan – Sexual Assault Prevention and Awareness Center (SAPAC)
VALUES STATEMENT:

Respect
SAPAC works towards a campus free of violence. We promote equality and respect for all 
members of our community through our commitment to primary prevention.

Survivor Empowerment
SAPAC recognizes that survivors are experts in their own lives. We strive to create a supportive 
and safe environment, empowering survivors with the knowledge to make their own decisions.

Social Justice 
SAPAC encourages our campus community to challenge all forms of oppression, celebrate diversity, 
and promote cultural humility while increasing awareness of the intersectionality of discrimination.

Student-Centeredness
SAPAC fosters student growth and leadership through collaboration and partnerships, engaging 
students in every level of our work.

Excellence
SAPAC provides quality comprehensive education and services through evidence-based best 
practices, continually assessing and evaluating the needs of survivors and the campus community.

http://studenthealth.emory.edu/hp/respect_program/who_we_are/mvv.html
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Identify tthree to six values agreed to by the members of the CCR Team. A values statement can be 
created for a CCR Team by writing up a brief description of what each value selected means and how it 
might play out on campus. An example of a values statement is below. (Also, see more Sample Values 
Statements in the Resources and Tools section).

Purpose – Structure. In order to design and implement a comprehensive, effective response to GBV, the 
CCR Team must have a solid organizational structure in place. Since every campus is unique, each CCR Team 
must determine the structure that best supports efficiency, functionality, and cohesion at their institution.

Questions to be answered regarding efficiency of the CCR Team:
•	What size membership?
•	What organizational model (e.g., hierarchical, matrix, circulariv) 
•	Will committees be established (permanent/ongoing, ad hoc, task limited)
•	How often will the CCR Team meet?
•	How long will meetings be?
•	What are the roles and responsibilities of membership? Of leadership?

Questions to be answered about functionality of the CCR Team:
•	Who has a voice in decision-making?
•	How are decisions made (vote, consensus)?
•	What are the expectations around formal and informal communications?
•	How will information be disseminated?
•	How will the group hold itself and its members accountable?
•	Who will take responsibility for coordinating campus efforts (a new staff position; additional 

responsibilities for current staff/faculty)?

Questions about cohesion of the CCR Team:
•	How do the identities of each individual member impact group dynamics and decision- 

making, as well as who sets the agenda for each meeting?
•	How will associated barriers to effective collaboration be identified and addressed?
•	How will the roles and responsibilities of members be made clear? 
•	Will the team use formal MOUs?
•	What are the limits/rules around confidentiality for the team?
•	Is a comprehensive campus response protocol in place and does the CCR Team have a shared 

understanding of the protocol? 

With these four cornerstones in place – Composition, Mission, Values and Structure - a CCR Team will 
have a solid foundation from which to plan and carry out its work. Many campuses overlook these 
important steps in a desire to get straight to the work of creating programming for their campus. Un-
fortunately, those efforts can be thwarted by such things as conflict, indecision or confusion regarding 
direction without previously laying the groundwork for a strong CCR Team.
   
Assessment and Evaluation
During Phase 1, the most important assessment tools involve needs assessment – gathering campus 
specific information about strengths, challenges, resources – and establishing the evidence base for 
strategies you plan to implement in Phase 2.

iv For information on 
options for organizational 
structure see the follow-
ing online articles: 
http://bit.ly/2i68Ii9
http://bit.ly/2hPxq5p
or http://bit.ly/2i67raV

http://bit.ly/2i68Ii9
http://bit.ly/2hPxq5p
http://bit.ly/2i67raV
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A sample of research 
bibliographies pre-
pared for campuses 
by the OVW Campus 
Program can be found 
at http://changin-
gourcampus.org/re-
search/#bibliographies

Conduct a SWOT analysis of your campus related to GBV: strengths, weaknesses, opportunities, and threats.30

•	Determine whether there is available campus data on occurrence of GBV.
»» If there is no data available for the campus, the CCR Team can engage in a needs 
assessment, including a campus climate survey related to GBV, interviews with 
key campus and community leaders, and focus groups with different campus sub-
communities who are affected by GBV.

•	Review current trainings and campus initiatives – what has been tried before? What have 
been previous barriers?

•	What significant historical events or trends (such as documented history of Title IX violations; 
history of hate crimes or segregation; legacy of Greek organizations on student life) may 
impact or impede prevention efforts?

•	What are unique aspects of your campus culture that need to be taken into account in moving 
forward with this work?

•	What additional information is needed and what resources does the campus have to get that 
information? (Resources to conduct a campus GBV climate survey? Resources to interview key 
leaders on campus?)

Review evidence base for different strategies for response and prevention.

•	Review research evaluating effectiveness of different prevention strategies – what best 
practices exist for the response or prevention strategy you are trying to use? What evaluation 
data has been collected by researchers to show that a given strategy is effective? 

•	Review guidelines for effective campus policies, etc. 
•	Consider pros and cons of adaptation strategies used by other campuses versus creating new 

strategies for your campus.
»» If the CCR Team decides to adapt an evidence-based tool or program, be sure changes are 
made to more surface level components of the strategy rather than core or more central 
components that may be key to the tool or program’s effectiveness.

Strategic Planning
Strategic planning is usually described as occurring in several different steps, the first of which are 
described below, as they are most important for Phase 1 work. The strategic plan should be seen as 
a living document that guides the work of the CCR Team and is reviewed and changed over time to 
me the changing needs of the campus .

•	Step 1 for an initial strategic plan is described above in the section on developing your CCR 
Team and gathering needs assessment information. A thorough understanding of your 
campus related to GBV is the foundation for planning the work your CCR Team will do and the 
changes you will make on your campus. Part of this foundation is having your CCR Team agree 
on sharing the strategic plan with others on campus and developing a process for obtaining 
feedback on it. It is important to note that strategic plans are living documents that can be 
revised in response to new information gained from ongoing needs assessment.

http://changingourcampus.org/research/#bibliographies
http://changingourcampus.org/research/#bibliographies
http://changingourcampus.org/research/#bibliographies
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•	Step 2 is drafting the broader set of goals for the plan itself. This starts with discussions 
of what your CCR Team and campus want to accomplish. What strategies will you use to 
achieve these outcomes? How do you know these will work? What would your campus look 
like if you successfully achieve the mission of your CCR Team? Which goals are highest 
priority? The CCR Team can consult the sections in this guide on Intervention and 
Education and Prevention to help develop strategies and goals. When broader goals 
have been written, more specific objectives under each goal are needed that break down 
the steps or components of work needed to achieve each larger goal. Building a visual logic 
model for what you plan to do can be helpful here.

»» Make sure that a plan for mobilizing men on campus and for including underrepresented 
groups on campus is specifically included in logic models and strategic planning objectives.

•	Step 3 involves seeking input on the draft plan from important stakeholders, discussing and 
making revisions and getting final approvals as needed.

•	Step 4 makes the plan more specific once the goals have been finalized by drafting a companion 
work plan that specifies action steps within each prioritized goal and identifies a set of objectives, 
determines who will be responsible for each, and specifies the timeline to be used.



27

Phase 1: Planning and Preparation

Questions for the CCR Team members to answer and discuss as a group: 
1.	 Does your campus have a CCR Team in place?

2.	 If no, what is your plan for developing a CCR Team?

3.	 If yes, who is represented on the team? 
•		Athletics
•		Academic Affairs
•		Campus Law Enforcement
•		Campus Safety
•		Campus Forensic Examiner
•		Campus Victim Advocate
•		Dean of Students or similar
•		Gender Equality/Diversity Office
•		Residence Life
•		Student Counseling Services
•		Student Health Services
•		Title IX/Compliance Office
•		Student Conduct Office
•		Faculty
•		LGBTQ Office
•		International Programs
•		Culturally Specific Organizations
•		Community Based Victim Service Providers
•	Community Based Advocacy Organizations
•		Community Law Enforcement
•	Community Criminal Justice Partners
•	Other(s): 

4.	 Does your CCR Team include representatives from traditionally underrepresented groups (such 
as students with disabilities, African Americans, Asian Pacific Islanders etc.)?

5.	 Does your CCR Team have men on it? 

6.	 Have you developed a mission statement?  

7.	 Have you developed a values statement?
         

If yes, does your values statement include basic agreements for how you will com-
municate with each other while conducting your work?

8.	 Have you established a structure for your CCR Team?

Yes No
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Yes No

Yes No



28

9.	 Has your CCR Team conducted a SWOT analysis?
       
10.	 Has your CCR Team administered a campus climate survey?

11.	 Has your CCR Team explored the evidence base for different response and prevention strategies?
 
12.	 Has your CCR Team developed an actionable strategic plan?

13.	 Have members of the CCR Team built an understanding of social norms and masculinities, and 
are they using this understanding to develop persuasive messaging that will aid in efforts to 
build a broad pool of male allies?

14.	 Has the CCR Team conducted assessments of men’s attitudes toward and experiences of GBV, as 
well as the masculine social norms on campus, and used this knowledge to decide on mobiliz-
ing men goals for the strategic plan?

15.	 Has the CCR Team integrated multiple strategies for mobilizing men into the strategic plan and 
developed a mobilizing men logic model?

Yes No

Yes No

Yes No

Yes No
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Action items:
1.	 1. Identify the full range of campus and community partners who should serve on the CCR Team.

a.	Use persuasive messaging to build a large pool of campus male allies who might serve on the 
CCR Team or be connected to the CCR Team work.

b.	Identify community-based organizations that would be valuable to have as members of your 
CCR Team. Clarify the role they would play on the Team.

c.	Assess what voices are frequently marginalized or silenced on your campus. Create a plan for 
reaching out and engaging those communities.

2.	 Develop a mission for your CCR Team.
3.	 Construct a values statement to guide the work of the CCR Team.
4.	 Determine the structure of your CCR Team.
5.	 Assess the particular needs of your campus (e.g., a campus climate survey).
6.	 Determine ways – readings, trainings, assessment – for CCR Team members to learn about mascu-

line social norms and mobilizing campus men and cultural competence.
7.	 Develop a strategic plan that identifies priority areas and action steps for your CCR Team focusing 

on the tracks – intervention, law enforcement, and prevention – as well as the three areas – cultural 
competence, mobilizing men, and Clery.

Next Steps: Responsible Parties:

Timeline:
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Phase 1: Planning and Preparation

Coordinated Community Response
•	Coordinated Community Response Team: Creating A Mission Statement
•	Coordinated Community Response Team: Basic Agreements
•	Coordinated Community Response Team: Determining Our Values Questionnaire
•	Coordinated Community Response Team: Sample Values
•	Coordinated Community Response Team: Sample Values Statements
•	Coordinated Community Response Team: Building A Structure
•	Coordinated Community Response Team: Sample Organizational Structures
•	Minimum Standards for Creating a Coordinated Community Response to Violence 

Against Women on Campus
•	Where to Start: Understanding and Implementing Your Campus Response Protocol to 

Confidential Reporting 
•	Campus Sexual Assault Response Teams, 2nd edition

Assessment and Evaluation
•	Developing Program Goals and Measurable Objectives
•	Needs Assessment Planning Worksheet
•	Rutgers School of Social Work Center on Violence Against Women and Children Campus 

Climate Assessment Lessons Learned   
•	Campus Climate Survey Resources 
•	Bureau of Justice Statistics Campus Climate Survey Validation Study 
•	Assessing Campus Readiness for Prevention
•	Student Action Packet on Campus Climate Surveys

Strategic Planning
•	The Plan Quality Index as one tool for evaluating the quality of a draft strategic plan

Engaging Men
•	Current Practices and Challenges with Engaging Men on Campus: 2014 Assessment
•	Using Focus Groups to Learn about Engaging Campus Men
•	5 Theories That Can Help Mobilize Campus Men 
•	8 Steps to Mobilizing Campus Men
•	Progress Checklist for Mobilizing Campus Men
•	Healthy Masculinity and Campus Athletics Project Logic Model
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http://studenthealth.emory.edu/hp/respect_program/who_we_are/mvv.html
http://changingourcampus.org/resources/white-house-gbv-resources/CCRT-Basic-Agreements.pdf
http://changingourcampus.org/resources/white-house-gbv-resources/CCRT-Values-Questionaire.pdf
http://changingourcampus.org/resources/white-house-gbv-resources/CCRT-Sample-Values.pdf
http://changingourcampus.org/resources/white-house-gbv-resources/CCRT-SAMPLE-VALUES-STATEMENTS.pdf
http://changingourcampus.org/resources/white-house-gbv-resources/CCRT-Building-a-Structure-Form.pdf
http://changingourcampus.org/resources/white-house-gbv-resources/CCRT-SAMPLE-ORGANIZATIONAL-STRUCTURES.pdf
https://www.justice.gov/sites/default/files/ovw/legacy/2008/01/11/standards-for-ccr.pdf
https://www.justice.gov/sites/default/files/ovw/legacy/2008/01/11/standards-for-ccr.pdf
http://changingourcampus.org/application/files/6714/6340/6313/Where-to-Start-Assessment-Tool-Guide-Employee-Sheet.pdf
http://changingourcampus.org/application/files/6714/6340/6313/Where-to-Start-Assessment-Tool-Guide-Employee-Sheet.pdf
http://www.magnetmail.net/actions/email_web_version.cfm?recipient_id=298773643&message_id=13770927&user_id=CIVICRI&group_id=3822993&jobid=35961236
http://www.magnetmail.net/actions/email_web_version.cfm?recipient_id=298773643&message_id=13770927&user_id=CIVICRI&group_id=3822993&jobid=35961236
https://www.cdc.gov/std/Program/pupestd/Developing Program Goals and Objectives.pdf
http://changingourcampus.org/resources/white-house-gbv-resources/Needs-Assessment-Planning-Worksheet.pdf
https://socialwork.rutgers.edu/centers/center-violence-against-women-and-children/research-and-evaluation/campus-climate-project/lessons-learned-guide-and-tools
https://socialwork.rutgers.edu/centers/center-violence-against-women-and-children/research-and-evaluation/campus-climate-project/lessons-learned-guide-and-tools
http://www.changingourcampus.org/resources/research
https://www.bjs.gov/content/pub/pdf/ccsvsftr.pdf
http://www.pcar.org/resource/assessing-campus-readiness-prevention
https://www.justice.gov/ovw/file/902146/download
http://coalitionswork.com/wp-content/uploads/plan_quality_index.pdf
http://changingourcampus.org/research/
http://changingourcampus.org/application/files/1614/4373/8748/Focus_Groups_for_Engaging_Men_final.pdf
http://changingourcampus.org/grantees/tti-resources/summer2016/Five-Theories-That-Can-Help-Mobilize-Men.pdf
http://www.changingourcampus.org/grantees/tti-resources/summer2016/Men-Can-Stop-Rape-8-Steps-to-Mobilizing-Campus-Men.pdf
http://www.changingourcampus.org/resources/white-house-gbv-resources/Progress-Checklist-for-Mobilizing-Campus-Men.pdf
http://109.199.106.79/~center4cocc/resources/white-house-gbv-resources/Healthy-Masculinity-and-Campus-Athletic-Project-Logic-Model.pdf
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Phase 2: Implementation

Coordinated Community Response
Consistency and Messaging. After your CCR Team and strategic plan are in place, the next phase is 
implementation. It is critical that the CCR Team develop consistent messaging around the goals and strat-
egies selected for implementation. Shared goals and strategies ensure that efforts to address GBV provide 
similar and supportive responses to survivors and promote a message that all university departments and 
entities must take GBV seriously. The CCR Team should determine how each partner can promote similar 
messaging, but tailor their messaging to their role within the institution so that it strengthens system 
wide responses. Consistent strategies ensure that no matter which entity the survivor accesses, a support-
ive and coordinated response is implemented. Before moving forward with a messaging strategy, it is 
important that the CCR Team solicit and secure active and vocal support from campus leadership.

Survivor-Centered and Culturally Responsive. In light of the sensitive and unique nature of GBV, 
responses to survivors cannot be implemented in a one-size-fits-all strategy. It is the jobs of the CCR 
Team during implementation to ensure all campus responses take into account the unique circum-
stances, cultural contexts, and experiences of each survivor. 

A comprehensive program:

•	Is grounded in the experience of all survivors on campus. This requires the campus to 
understand not only the dynamics of GBV, but also the nuances that each incident presents 
and how GBV is experienced by diverse groups of survivors on campus.

•	Takes into account cultural contexts in order to better understand the survivor’s experience 
and how culture may affect such actions like a survivor’s decision not to report or seek services.

•	Is flexible and adaptable to the needs of survivors to minimize any re-traumatization by 
the campus’s efforts.

•	Prevents the creation of processes, protocols, and systems that support institutional 
interests over survivors’ needs.

•	Resists inadvertently re-victimizing or exploiting survivors by providing  facilitated opportunities 
for survivors to shape curricula through public forum, feedback, input, and storytelling.

Mobilizing Men and Healthy Masculinity. Accepted ssocial norms regarding harmful masculini-
ty, male privilege, and misogyny are embedded in both men’s and women’s views of survivors, perpe-
trators and the roles of women and men in general. During the implementation phase, the CCR Team 
may facilitate the process of challenging and changing these norms by: 1) recognizing and speaking 
out about unhealthy aspects of masculinities that are harmful and instead promoting healthy mascu-
line norms; 2) supporting gender equity and equality; 3) addressing the intersection of masculinity 
with heterosexism, particularly as it relates to race, ethnicity, class, ability, orientation, etc.; 4) reviewing 
the logic model or strategic plan as it applies to mobilizing men on campus and making any necessary 
adjustments; and 5) paying attention to how messaging, branding, and programming are received by 
campus men and making any necessary adjustments.
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Another important process for the CCR Team is to be aware of and address demonstrations of un-
healthy masculinity within the team itself. Are men and women participating equally? Are there 
assumptions and beliefs connected to unhealthy masculinity that should be challenged and replaced 
with healthy masculinity prosocial norms? The CCR Team can also help to ensure that when student 
conduct cases are being decided or when campus law enforcement officers are making choices about 
how to proceed, decisions are made on the basis of healthy masculinity. 

Compliance with the Jeanne Clery Act (Clery Act). It is clear that no one strategy builds an effective 
compliance program when considering laws connected to GBV.  The needs of each campus are differ-
ent and require careful evaluation and planning to determine the optimal approach to implementing 
the letter of the law while embracing the spirit of the law. 

The CCR Team should address the following Clery compliance responsibilities during implementation, 
including but not limited to the following:v

•	 Assessment of policy statements within the annual security report (ASR)
•	Development of a project plan to embrace a team-based approach to compliance
•	Evaluation of prevention, student conduct, and law enforcement practices to ensure that 

elements of Clery requirements are included
•	Development of written notification of rights for victims of GBV (required by the Clery Act) 

should include resources identified by the CCR Team

Team Building. A Campus GBV Program is only as strong as its CCR Team. During the implemen-
tation phase, it is important that the CCR Team consciously work toward strengthening its capacity to 
work as a team. What is unique and effective about the CCR Team approach is that everyone around 
the table shares their expertise and perspective that ideas benefit from shared decision-making, and 
responsibility for accomplishing work is distributed among the team’s members. Research has demon-
strated that collaboration fuels innovation.31 Team building can take many forms, from daylong-fa-
cilitated retreats to starting each meeting with a quick personal check in. CCR Teams will work more 
effectively now and into the future when time is taken to break down silos between individuals and 
organizations and share knowledge across disciplines.

v As noted, the Jeanne 
Clery Act is a landmark 
federal law that applies to 
all colleges and univer-
sities that receive Title 
IV federal funding. Its 
requirements guide an 
institution’s prevention 
and response to gen-
der-based violence. For 
more information on the 
Clery Act and its require-
ments, see The Handbook 
for Campus Safety and 
Security Reporting (U.S. 
Department of Education, 
Office of Postsecond-
ary Education, 2016), 
available at https://www2.
ed.gov/admins/lead/safe-
ty/handbook.pdf.

“Collaboration creates synergy—which is essential fuel for catalyzing innovation that makes 
a difference. Create an environment in your organization in which working together and 
sharing ideas is not only supported, but expected. Understand individual needs of team 
members, and provide the resources they need to work together best. Unless your company 
makes its money in grain, siloes will do you little good in the long run.”

----Alison Napolitano, UNC Kenan-Flagler Business School

Conflict Resolution. Conflict abounds in almost every work environment, including college and 
university campuses. For faculty, staff, and a number of students, the campus is a workplace and 
like any other workplace, conflict may frequently occur as evidenced by a study conducted by CPP 
Human Capital in 2008.  The CPP Human Capital study found that an overwhelming majority (85%) 
of employees across sectors experience conflict to some degree. Furthermore, it found that U.S. em-

http://ncsam.clerycenter.org/wp-content/uploads/2016/08/Written-Notification.pdf
https://www2.ed.gov/admins/lead/safety/handbook.pdf
https://www2.ed.gov/admins/lead/safety/handbook.pdf
https://www2.ed.gov/admins/lead/safety/handbook.pdf
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ployees spend 2.8 hours per week dealing with conflict, equating to approximately $359 billion in 
paid hours.32 People at all levels in an institution must learn to accept conflict as an inevitable part 
of the campus work environment.  

The question for any group operating in a professional environment is not whether conflict can be 
avoided or mitigated; the real concern is how conflict is addressed. If managed improperly, productivi-
ty, operational effectiveness, and morale are negatively impacted. On the other hand, when channeled 
through the right tools and with expertise, conflict can lead to positive outcomes, such as a better 
understanding of others, improved solutions to problems or challenges, and major innovation.33

Models of conflict resolution have developed over the ages to assist us in learning how to manage 
conflict more effectively – from faith-based models rooted in religious teachings that speak to treating 
others, as you would wish to be treated, to feminist theory based in concepts of challenging oppres-
sion or recent books on the subject like Crucial Conversations.

Collaborative efforts like those of a CCR Team that intentionally bring people together across differences 
in perspectives, knowledge and lived experience are perhaps even more likely to be subject to conflict. 
Establishing standards for communication and common language and agreed upon procedures for con-
flict resolution are critical to a healthy CCR Team long term. Many effective models for conflict resolution 
are available (see the resources on conflict resolution included in this roadmap). Campuses may have 
a staff or faculty member (e.g., through the Ombudsman’s Office) with expertise in working on conflict 
resolution with groups. Community partners may also have recommendations for a trainer or facilitator. 

It may also be useful to the function of a CCR Team at the implementation phase to agree upon a pro-
cedure that will be used by the group to discuss and process difficult or complex situations that may 
emerge on campus. The procedure may include the following:

1.	Describe the circumstances that must be addressed.
2.	What key issues does the situation raise?
3.	What criteria will be used for decision making (consider the CCR Team mission and 

values statements)?
4.	What response strategies are possible?
5.	What assumptions does the group need to be aware of?
6.	Recommendations - Justification/Predicted Outcome?

Finally, and perhaps most important to a healthy, strong CCR Team, is that the members of the team remem-
ber to have fun! The CCR Team will need to lean on the strength of their relationships when conflicts arise. 

Policy and Protocol. A desired outcome of the CCR Team’s planning and implementation efforts is the 
development of a multidisciplinary, coordinated, and comprehensive policy for responding to GBV that 
applies to both students and employees. The development of these policies and protocols should be 
planned for during Phase 1 and implemented during Phase 2. Components of these policies include:

•	A fair and equitable process for resolving allegations of GBV that will lead to decisions that the 
complainant, respondent and full school community agree are sound.

•	Hiring or designation of a qualified and fully-trained Title IX Coordinator.
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•	Written options that are easily accessible online describing how a survivor can seek support 
after and/or report having experienced sexual or domestic violence.

•	A clearly defined trauma-sensitive process for investigation and resolution of complaints.

Engagement of Campus Leadership. The leadership of a campus - those with formal authority (e.g. the 
president or chancellor) and those without (e.g. well respected faculty or students) - drives change and 
the resources required to carry out change efforts. It is imperative to the success of a campus GBV initiative 
to secure and maintain strong support from campus leadership.  Regular presentations, written reports on 
progress, invitations to become a member of or attend meetings of the CCR Team and observe prevention 
and awareness activities are some ways to be pro-active in engaging campus leadership.  

Assessment and Evaluation
Phase 2 assessment focuses on monitoring the implementation of the strategic plan and gathering 
information about challenges and successes for implementation across response and prevention strat-
egies. Usually referred to as formative or process evaluation, this phase involves getting feedback from 
campus community members about their views on particular strategies, their suggestions for changes, 
tracking whether the work being done is reaching intended audiences, and tracking whether new prac-
tices are actually being carried out. Reflecting on the theories of change that this model of intervention 
and prevention is based upon, assessment questions may include exploration into whether the work 
of the CCR Team is affecting each level of the socio-ecological model (changing individuals’ attitudes 
and behaviors, changing groups like teams of athletes or departments of faculty, and changing the full 
campus community such as how the campus models norms that sexual assault, dating and domestic 
violence are not tolerated). How are the strategies being used interdependent?

A key set of assessment tools for this phase are process evaluation tools. Process evaluation involves 
gathering information about how new response and prevention initiatives are being adapted and 
implemented. For example, monitoring how well trainers who have been taught to give a preven-
tion workshop are actually presenting the material and leading the prevention sessions. Are trainers 
covering all of the material and are they effectively leading discussions? Are trainings reaching the in-
tended audiences on campus (e.g. have all faculty been trained in policies related to reporting sexual 
assault?). Do intended audiences actually make use of the information? (e.g. do all students know how 
to find the sexual misconduct policy?) In this phase it is often useful to ask recipients of trainings what 
they would change to gather information to improve subsequent training sessions.

Strategic Planning
Several additional steps in strategic planning are relevant to this phase of campus work.

•	Sharing involves sharing the strategic plan with the campus community more broadly as a 
tool to promote campus readiness to change and model community norms to change campus 
culture to improve responses and prevent GBV.

•	Assessment Planning Part I is creating a plan for ongoing assessment of implementation 
and impact so that progress on the strategic plan can be monitored, and barriers and 
challenges identified. This includes a plan to assess how the CCR Team itself is working.

•	Assessment Planning Part 2 is assessing resources for and making a plan to begin to collect 
outcome evaluation data. How do you know that the strategies you are implementing are having 
the effect you want? What changes are actually happening on campus as a result of your work?
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Phase 2: Implementation

Questions for the CCR Team members to answer and discuss as a group: 
1.	 Has the CCR Team developed consistent messaging around the goals and strategies selected 

for implementation? 

If yes, provide an example of how the same message is translated by two or more 
different departments/entities.

2.	 In what ways do the campus responses you are implementing take into account the unique 
circumstances, cultural contexts, and experiences of diverse survivors?

3.	 How are the implementation strategies addressing unhealthy, violent masculinity and its 
impact on how GBV is viewed and perpetrated? How are the healthy masculinity implemen-
tation strategies viewed?

4.	 Is the CCR Team working effectively together as a team? 

5.	 Is unhealthy masculinity affecting how the CCR Team is working together?

6.	 Are other forms of inequality/oppression present which affect how the CCR Team is working together?

7.	 What activities are you engaging in to strengthen the teamwork of the CCR Team (e.g. team 
building exercises, visioning retreats, cross training)?  

8.	 Will the structures and processes you developed for your CCR Team facilitate resolution of com-
plicated, and sometimes contentious, concerns as they arise?  

9.	 Have you created a logic model for some aspect of your work on sexual assault, dating and 
domestic violence and stalking? 

10.	 What resources (subject matter experts, money, personnel) do you have for assessing whether the strate-
gic plan activities are reaching intended audiences and getting feedback from those audiences? 

11.	 What challenges do you anticipate in gathering formative evaluation data?

12.	 Are you conducting assessments of the effectiveness of your work? 

If yes, in which areas (check all that apply):
Meeting the needs of culturally diverse groups
Mobilizing men
Conduct/Judicial programs
Law Enforcement/ Campus Safety
Mandatory Education
Coordinated Community Response

Yes No
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13.	 Which of the following types of assessment have you used in your work in the past year 
(choose all that apply)

Needs assessment surveys, including campus climate surveys
Needs assessment focus groups
Focus groups about program/policy/training effectiveness
Participant satisfaction questions
Pre- and post-test outcome assessments
Pre and post-test outcome assessments using a control group
Other(s):

14.	 Have you shared assessment findings with someone outside your CCR Team in the past year? 
Are you conducting assessments of the effectiveness of your work?  

15.	 Have you used a logic model or strategic plan to communicate with someone outside your 
CCR Team in the past year? 

Yes No

Yes No
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Action items:
1.	 Determine how each CCR Team partner can promote similar messaging about GBV, but tailor their 

messaging to their role within the institution.
2.	 Ensure GBV services take into account the unique circumstances, cultural contexts, and experiences of 

diverse survivors.
3.	 Oversee infusing a healthy masculinity framework into campus intervention and prevention 

efforts and pay attention to how the framework is received.
4.	 Strengthen the capacity of the CCR Team to function well as a team.
5.	 Establish an agreed upon process for healthy conflict resolution for the CCR Team.
6.	 Conduct formative evaluations - gather information on the challenges and successes of implemen-

tation across intervention and prevention strategies. 
7.	 Share initial needs assessment results and strategic plan with the campus community.
8.	 Create a plan for ongoing assessment of implementation and impact
9.	 Evaluate resources for collecting outcome data.

Next Steps: Responsible Parties:

Timeline:
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Phase 2: Implementation

Coordinated Community Response
•	Steve Johnson TED Talk: Where Good Ideas Come From 
•	Team Building Exercises
•	Team Building Activities
•	Conflict Resolution: Thomas-Kilmann Model
•	An Overview of the Thomas-Kilmann Conflict Mode Instrument (TKI)
•	A Feminist Perspective on the Ethics of Communication Explored in the Context of an On-

Going Group of Women with Decision Making Responsibility (1980) Kat Evans
•	Ethical Communication: A Tool for Resolving Conflict
•	Coordinated Community Response Team: Conflict Resolution Scenarios
•	Five Steps to Conflict Resolution
•	Exercises and Training Activities to Teach Conflict Management

Assessment and Evaluation
•	OVW Campus Program Progress Indicators Worksheet
•	VERA Institute’s Guide for Cultivating Evaluation Capacity: A Guide for Programs Addressing 

Sexual and Domestic Violence
•	Resources and tools for assessing CCR TEAMs 

Prevention
•	Sample Outcome Measures for Bystander-Focused Abuse Prevention on Campuses 
•	Short evaluation measures for examining bystander prevention outcomes on campus 
•	Technical Assistance Guide and Resource Kit for Primary Prevention and Evaluation

Engaging Men
•	Using Focus Groups to Learn about Engaging Campus Men

Jeanne Clery Act Compliance
•	Sample Project Plan for Clery ASR Development
•	Sample Structure for Written Notification- Clery
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https://youtu.be/0af00UcTO-c
https://www.wrike.com/blog/ultimate-guide-team-building-activities/
http://wilderdom.com/games/InitiativeGames.html
http://www.managetrainlearn.com/page/conflict-resolution-model
http://www.kilmanndiagnostics.com/overview-thomas-kilmann-conflict-mode-instrument-tki
http://sdcedsv.org/media/sdcedsvfactor360com/uploads/Articles/Ethicsofcommunication.pdf
http://sdcedsv.org/media/sdcedsvfactor360com/uploads/Articles/Ethicsofcommunication.pdf
http://109.199.106.79/~center4cocc/resources/white-house-gbv-resources/ETHICAL-COMMUNICATION-AS-A-TOOL.pdf
http://changingourcampus.org/wp-content/uploads/2017/01/CONFLICT-RESOLUTION-SCENARIOS.pdf
http://www.amanet.org/training/articles/The-Five-Steps-to-Conflict-Resolution.aspx
http://conflict911.com/resources/Exercises_and_Training_Activities_To_Teach_Conflict_Management/
http://www.changingourcampus.org/grantees/tti-resources/winter2016/PROGRESS-INDICATORS-WORKSHEET-VB.doc
http://archive.vera.org/sites/default/files/resources/downloads/cultivating-evaluation-capacity-sexual-domestic-violence-guide.pdf
http://archive.vera.org/sites/default/files/resources/downloads/cultivating-evaluation-capacity-sexual-domestic-violence-guide.pdf
http://coalitionswork.com/resources/tools/
https://preventioninnovations.wordpress.com/2016/06/22/how-do-we-know-if-it-works-measuring-outcomes-in-bystander-focused-abuse-prevention-on-campuses/
http://cola.unh.edu/prevention-innovations-research-center/evidence-based-initiatives#BEM
http://www.nsvrc.org/sites/default/files/Projects_RPE_PCAR_TA_Guide_for_Evaluation_2009.pdf
http://changingourcampus.org/wp-content/uploads/2017/01/Focus_Groups_for_Engaging_Men_final.pdf
http://ncsam.clerycenter.org/wp-content/uploads/2016/08/FINAL-Project-Plan_Annual-Security-Report.pdf
http://ncsam.clerycenter.org/wp-content/uploads/2016/08/Written-Notification.pdf
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Phase 3: Course Correction and Sustainability

Coordinated Community Response
 A comprehensive campus response is designed to create institutional and/or systemic changes in 
its responses to GBV. This requires the CCR Team to: 1) develop and implement effective policies and 
protocols; 2) conduct ongoing campus wide assessments, strengths and gap analyses and evaluation 
of its efforts to adapt to the changing community needs and correct its course to improve effectiveness; 
3) confirm campus leadership is engaged in, knowledgeable about and supportive of  the efforts to 
address and respond to GBV on campus, 4) guarantee all levels of the campus community receive 
ongoing training in sexual assault, domestic violence, dating violence and stalking, and 5) ensure 
sufficient resources are available to maintain campus prevention and intervention efforts. Transparency 
with the full campus community on its activities and the success of its efforts will help the CCR Team 
ensure broad support for creating and maintaining active efforts to address GBV.

Policy and Protocol. By Phase 3 3 of the project development, the creation of a multi-disciplinary, 
coordinated, and comprehensive policy for responding to GBV that applies to both students and 
employees should be well in process.  During this phase a final draft of the policy should be pre-
pared and approval processes begun. 

Monitor Progress - Ongoing assessments and evaluation. It important that the CCR Team 
note gaps in engagement, policy and services, and develop course-correction strategies to move the 
campus as a whole toward successful prevention and intervention of GBV.

Continued Engagement of Campus Leadership. The leadership of a campus - those with formal 
authority (e.g. the president or chancellor) and those without (e.g. well respected faculty or students) 
- drive change and the resources to continue change efforts. With constant and differing demands it 
is easy for leadership to move on from GBV to other pressing issues on campus. It is not uncommon, 
for instance, that once the initial work of the CCR Team is completed, those in leadership positions 
delegate participation in the team to another staff member who often does not hold the same level 
of decision-making power.  When that happens, the ability of the CCR Team to effect change is greatly 
reduced. For these reasons, it is critical that the CCR Team actively, and on an ongoing basis, engage 
leadership in its work. Methods of engagement may include: regular reporting, distribution of assess-
ment findings, and invitations to prevention activities,

Ongoing Training for All Facets of the Campus Community. Research on primary preven-
tion of GBV tells us that ‘one shot deals’ don’t work.  In other words, individuals need to receive 
new information multiple times through multiple channels before changes in understanding and 
behavior take hold. Turnover that may take place among faculty, staff and critical administrative 
positions is another reason why training cannot take place just once. A culturally relevant approach 
also ensures that learning opportunities are collective and in supportive environments, and led by 
representatives from diverse constituencies. The most successful learning opportunity will account 
for the training context (site of training, institutional or departmental host, etc.) and will reflect the 
thoughtful selection of trainers who can most effectively carry the CCR message forward so that it 
is received by and resonates with various campus constituencies. Sustaining efforts to effectively 
address GBV means offering information to students, faculty and staff in a variety of ways through a 
variety of means and messengers, and on an ongoing basis.  
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Ensure Sufficient Resources. Key tto a sustained response to GBV on campus is securing the resourc-
es needed to maintain prevention and intervention programming on an ongoing basis. The ability to 
dedicate time for faculty and staff to participate on the CCR Team and its working initiatives is essential.  
Also vital are the funds needed to respond to what is likely to be a growing demand for victim services, 
for conduct investigations, and for prevention and awareness activities across campus. Grant funding may 
be a source to initiate services on campus but is seldom a long term solution. Financial support from the 
college/university will be required to maintain an effective and comprehensive response. 

Mobilizing Men and Healthy Masculinity. Sustaining mobilizing men and healthy masculinity 
efforts can be challenging. Often the work rests with a few people, and if they leave, the campus is 
faced with a setback. That is why it is important for there to be shared knowledge on the CCR Team 
about what it means to initiate mobilizing men work and to have a large pool of male allies beyond 
the CCR Team. Ways to sustain this knowledge and work are making certain that any new CCR Team 
members receive training and education on mobilizing men and continuing to build the number of 
male allies. It is also important to show the success of the programming to key campus influencers.

Transparency. Transparency regarding the efforts and impact of the CCR Team serves to build support 
for and advance the goals of the GBV work on campus. Suggestions for enhancing transparency made 
by the White House Task Force to Protect Students from Sexual Assault include: 

•	Create an easily accessible campus-wide website that focuses exclusively on the school and 
community’s response to GBV.

•	Publish the findings from all research and evaluations of GBV programs on campus. Include 
this information on the school’s website and in annual reports.

•	Have policies and procedures on responding to GBV that are available in multiple formats 
and easy to access. 

•	Provide information on campus GBV policy, practice, response, and resources that is 
customized for different audiences (e.g., students of diverse backgrounds, parents, faculty, 
administration, and staff).

•	Make campus climate survey data, annual Clery Act report, and other relevant forms of 
aggregate data on GBV publicly available on the school’s website and in annual reports.   

Care and Maintenance of the CCR Team. Essential to the success of all of the activities discussed 
above is a strong, active, knowledgeable and operational CCR Team. Activities to support the CCR 
Team’s development include: a regular review of its membership (e.g. ensure that all relevant sectors 
of the campus community are represented); establishing a set of by-laws or rules by which it will 
operate; periodic check-ins on progress made toward accomplishing its strategic plan; updating the 
strategic plan on a regular basis (including a review of mission and developing a new plan approxi-
mately every 3 years); cross training of its members; and selection of strong leadership. Some specific 
ideas to consider to strengthen the CCR Team are:

•	Term limits on leadership.
•	Evaluation of the team’s effectiveness using  outcome measures.
•	Institutionalize grant-funded prevention and intervention positions, if applicable.
•	Institutionalize CCR Team membership through designated ambassador/liaison positions 

from departments/organizations (e.g. a student government cabinet position a liaison from 
the local rape crisis center, an athletics ambassador).

•	Develop onboarding process for new CCR Team members to promote continuity.
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Assessment and Evaluation
The key assessment activities in Phase 3 are to:

•	analyze and review process and outcome evaluation data from GBV response and prevention 
strategies that were implemented in Phase 2. What do the data say about outcomes that have 
been achieved? Are the current strategies being used effective? Are course corrections called for?

•	develop communication strategies across campus to convey the results of program evaluation 
and assessment in order to build support.

Strategic Planning
•	In Phase 3 strategic planning consists of periodic reviews of the strategic plan and progress 

assessments – what progress has been made toward goals and objectives? What goals and 
objectives need to be revised? What new challenges or strengths have emerged that can 
be built into a revision of the plan? Which strategies have proven effective and should be 
enhanced? Which strategies should be dialed back?

•	Draft and circulate revised plan to promote buy-in and feedback from collaborators on campus.
•	Communicate with the broader campus community and campus leadership about successes 

and progress that has been made as well as future goals and objectives.
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Phase 3: Course Correction and Sustainability

Questions for the CCR Team members to answer and discuss as a group: 
1.	 Does your campus have a multi-disciplinary, coordinated, and comprehensive policy for respond-

ing to GBV that applies to both students and employees in place?  

2.	 Is a process for the ongoing evaluation of GBV programming and assessment of campus cli-
mate in place?   

3.	 What systems has your CCR Team put in place to ensure the ongoing engagement of campus leadership?

4.	 What does your plan for ongoing training in GBV for all levels of the campus community entail?

5.	 Are sufficient resources in place to address the current and future demand for campus prevention 
and intervention efforts?  

6.	 How many people on campus, and in what areas of campus, know about the work of the CCR Team?

7.	 What are the perceptions of different groups on campus of the work of the CCR Team?

8.	 How is campus response and prevention related to GBV different than it was before the CCR 
Team work began?

9.	 How are campus efforts to mobilize men different than they were before the CCR Team work 
began? Are men being mobilized evenly across a variety of identities?

10.	 What are the best ways to communicate to all campus community members about findings on the 
impact of CCR Team work? How do messages and methods for communication need to be tailored?

11.	 Is the CCR Team training and educating new team members on mobilizing men and continuing to 
grow the number of male allies?

12.	 Is your CCR Team operating at an optimum level?

Yes No
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Action items:
1.	 Finalize campus-wide GBV policies and protocols
2.	 Conduct ongoing campus needs assessments and evaluation of GBV programming; modify 

response strategies based on these findings
3.	 Include assessments/evaluation of historically marginalized groups and mobilizing men efforts
4.	 Engage campus leadership
5.	 Ensure all levels of the campus community receive ongoing GBV training
6.	 Secure sufficient resources to maintain campus prevention and intervention efforts
7.	 Share CCR Team efforts and results with the full campus community
8.	 Evaluate the strength and effectiveness of your CCR Team

Next Steps: Responsible Parties:

Timeline:
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Phase 3: Course Correction and Sustainability

Policy and Protocol
•	Not Alone: The First Report of the White House Task Force to Protect Students from Sexual Assault 
•	Not Alone: The Second Report of the White House Task Force to Protect Students from Sexual Assault 
•	Campus Sexual Assault: Suggested Policies and Procedures
•	5 Funding Sources for Sexual Assault Prevention and Awareness Initiatives. American 

Association of University Women

Assessment and Evaluation
•	Communicating and Using Climate Survey Results 
•	Using Focus Groups to Learn about Mobilizing Campus Men – provides information on 

conducting outcome focus groups
•	The Mobilizing Men Progress Checklist – a pre- and post-checklist to assess mobilizing men efforts
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http://www.changingourcampus.org/resources/not-alone/WH_Task_Force_First_Report.pdf
https://www.whitehouse.gov/sites/whitehouse.gov/files/images/Documents/1.4.17.VAW%20Event.TF%20Report.PDF
https://www.aaup.org/report/campus-sexual-assault-suggested-policies-and-procedures
http://www.aauw.org/resource/funding-for-sexual-assault-prevention-initiatives/
http://www.aauw.org/resource/funding-for-sexual-assault-prevention-initiatives/
http://cola.unh.edu/sites/cola.unh.edu/files/departments/Prevention%20Innovations%20Research%20Center/pdf/Climate_Survey_Guidance_FINAL.pdf
http://changingourcampus.org/wp-content/uploads/2017/01/Focus_Groups_for_Engaging_Men_final.pdf
http://changingourcampus.org/wp-content/uploads/2017/01/Focus_Groups_for_Engaging_Men_final.pdf
http://changingourcampus.org/wp-content/uploads/2017/01/Progress-Checklist-for-Mobilizing-Campus-Men.pdf
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VII. INTERVENTION

Although the ultimate goal is to prevent GBV from occurring in the first place, campuses must 
facilitate effective intervention when violence occurs. Two critical intervention components 
include the provision of comprehensive response services for survivors and effective systems 
for enforcement and accountability. 

Response Services for Survivors
Understanding the mechanism for how survivors share their experiences is critical to how insti-
tutions should respond to gender-based violence. Campuses need to meet students where they 
are emotionally; understand the unique needs that may prevent them from reporting; and plan 
proactively to address their needs. Survivors are often confronted with difficult choices throughout 
their recovery about when, how, and to whom they will disclose their experiences.

Taking into consideration a survivor’s identity and cultural factors (e.g., race, gender identity, sexual 
orientation, religious or cultural affiliation, ability, immigration status, and more), there can be no 
question that survivors who come forward have likely considered a wide range of options and are 
making difficult choices. It is important to appreciate that the first choice a survivor confronts may 
not be whether or not to hold an offender accountable. Rather, it may be deciding between personal 
safety, physical and/or mental wellness, and maintaining relationships, education, employment and 
support. When campuses create response services that contemplate how individual and cultural dif-
ferences may impact how a survivor comes forward, students and employees can be better informed 
of their rights and options. The opportunity to make informed choices empowers survivors to choose 
the best way to meet their individual needs and determine whether campus adjudication, criminal 
prosecution, or another option is best for them.

It is critical that campuses tailor their responses and services to provide interventions that meet the 
needs of survivors and are flexible and accessible for all survivors of GBV in culturally relevant and 
specific ways. Comprehensive services can include but are not limited to:
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•	crisis intervention 
•	options counseling
•	safety planning
•	medical services and forensic exams
•	hospital accompaniment 
•	mental health counseling
•	civil and criminal judicial advocacy 
•	campus housing relocation and/or shelter services 
•	victim compensation 
•	the provision of accommodations such as academic assistance 
•	spiritual guidance and support

These services may be delivered by diverse campus and community professionals, including 
advocates, Title IX staff, mental health counselors, health center personnel, case managers, 
and/or community partners. Because the philosophy, scope, and confidentiality restrictions for 
these professionals are wide-ranging, each campus should consider their unique campus cul-
ture, geographic location and available resources to identify how to best deliver these services 
in their campus community.  

Survivors need access to a range of advocacy, health, counseling, safety, and judicial services, and 
multiple campus departments and community organizations have a role to play in delivering 
services to survivors. Comprehensive services should be available to survivors regardless of whether 
the survivor chooses to report to law enforcement or pursue the campus adjudication process. For 
this reason, it is critical that campuses identify potential points of entry for response and clearly 
communicate those options to the campus community.

Effective Systems for Student Accountability and Law Enforcement/Campus Safety
In a comprehensive model, campuses create policies and implement responses that establish 
expected conduct for those affiliated with the institution as well as set out the protocols that 
will be used to ensure fair and consistent resolution processes. It is critical to assess systems 
and services on an ongoing basis and to create a feedback loop to ensure that systems for en-
forcement and accountability methods are evaluated. In this section, we will explore the roles 
that Student Affairs and Law Enforcement/Campus Safety have within the CCR Team model for 
Intervention for gender-based violence. 

Two essential elements for accountability and enforcement include:  

1.	Developing coordinated and comprehensive policies and procedures that are rooted in 
promising practices in the field and compliant with federal and state laws (e.g. Clery Act, Title IX); 
and

2.	Implementing specialized training for campus law enforcement officers, first responders, 
faculty, staff, health care providers, university housing personnel, disciplinary/conduct board 
members and other campus staff to whom victims will turn for help.

For more information 
on the difference 
between confidential, 
privilege, and 
responsible 
employees, as well as 
information on how 
to build confidential 
reporting processes 
on college campuses, 
see Where To Start: 
Understanding and 
Implementing Your 
Campus Response 
Protocol to Confidential 
Reporting.

http://changingourcampus.org/application/files/6714/6340/6313/Where-to-Start-Assessment-Tool-Guide-Employee-Sheet.pdf
http://changingourcampus.org/application/files/6714/6340/6313/Where-to-Start-Assessment-Tool-Guide-Employee-Sheet.pdf
http://changingourcampus.org/application/files/6714/6340/6313/Where-to-Start-Assessment-Tool-Guide-Employee-Sheet.pdf
http://changingourcampus.org/application/files/6714/6340/6313/Where-to-Start-Assessment-Tool-Guide-Employee-Sheet.pdf
http://changingourcampus.org/application/files/6714/6340/6313/Where-to-Start-Assessment-Tool-Guide-Employee-Sheet.pdf
http://changingourcampus.org/application/files/6714/6340/6313/Where-to-Start-Assessment-Tool-Guide-Employee-Sheet.pdf
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Figure 3FIGURE 3. Comprehensive 
Services for Survivors
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Student Accountability. The student conduct policy and process is an important part of a campus 
response to GBV. Students must understand what conduct will not be tolerated within the campus 
community and for all parties, outlining the resolution process is a critical piece in ensuring that stu-
dents make informed decisions. Therefore, any conduct process must be comprehensively document-
ed and well managed by properly trained professionals. In an ideal process, all parties are educated on 
the process, treated fairly, and given the opportunity to be heard and equity is a standard practice. The 
Clery Act serves as a foundation for elements of the student conduct process relating to a prompt, fair, 
and impartial process. Elements of an equitable process can include but are not limited to:

•	Reviewing, revising and updating student conduct policies including the current code of 
conduct and sanctions to ensure that the policy defines a clear and concise process

•	Ensuring fairness for parties in conduct processes and proceedings
•	Developing uniform and consistent sanctions for violations of the gender based misconduct policy
•	Ensuring that all conduct processes are implemented consistently, regardless of the parties 

involved or other circumstances
•	Increasing awareness of campus accommodations and available services
•	Enhancing and establishing confidentiality protocols and information sharing

Law Enforcement/Campus Safety. While law enforcement or public safety departments vary in 
structure and authority on campuses, all play a critical role in responding to and intervening in GBV 
incidents. Law enforcement and campus public safety departments may be the first point of contact 
after a victim experiences an incident of GBV. It is therefore critical to ensure that all professionals 
involved in the report taking, investigations, hearings and disciplinary proceedings of cases of sexual 
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assault, dating violence, domestic violence and stalking should be trained, at a minimum, annually 
per obligations under the Clery Act. This training will include how to take reports as well as conduct 
investigations and hearing processes that protect the safety of victims and promote accountability.  Be-
yond this baseline requirement, campus Law Enforcement/Campus Safety departments should utilize 
a trauma-informed response and adopt culturally competent techniques. Additionally, the first point of 
contact for a victim/survivor may likely be a campus security authority (CSA), defined under the Clery 
Act, so law enforcement/campus safety should train these individuals on responding to the disclosure 
and how the information may be shared. 

Under the Clery Act, campuses must disclose in their annual security reports (ASRs) the level of authori-
ty and extent of jurisdiction of their campus police or public safety department. Such information can 
aid in a greater understanding, for victims, of the role law enforcement/campus public safety might 
play in their case. Additionally, the Clery Act requires that institutions inform victims of power based 
violence the choices and optionsfor reporting, both with campus and with local law enforcement,to 
be assisted by their institution in doing so, and their right to decline to notify law enforcement.  It 
is important to emphasize that providing victims of gender-based violence choices and options for 
reporting to campus and/or local law enforcement will assist them in regaining a semblance of power 
and control in their lives. Any working relationship the campus has with local law enforcement agen-
cies should be described and documented in a written Memorandum of Understanding (MOU) that 
includes the division of responsibilities in responding to and investigating GBV. The response a victim 
receives from these departments may influence how they choose to move forward with the criminal 
justice and/or student conduct processes in their cases. 

This section will briefly outline the approach law enforcement/campus safety departments should take 
when working on GBV cases on their campus. Key ideas to consider include: 

•	Recognizing that sexual assault, domestic violence, dating violence and stalking crimes occur 
at high rates on campus but are significantly underreported.

•	Ensuring that all campus law enforcement and campus public safety officers receive continual, 
up-to-date training on the dynamics of gender based violence, including the impact of trauma 
on victims of sexual assault, dating and domestic violence, and stalking.

•	Designing training that leads to a trauma-informed response for investigating reports of GBV, 
including an understanding of common victim reactions and focus on the behaviors of the 
accused (as opposed to the victim). 

•	Enhancing collaboration by ensuring campus law enforcement and public safety departments 
are working in close collaboration with local law enforcement and multi-disciplinary allied 
agencies on campus in order to successfully intervene in GBV cases.

•	Reviewing and revising any law enforcement and campus safety policies to ensure that they 
include a trauma-informed approach.

Although a large body of research has established that GBV is widespread, it is often unreported on 
campus and is often missed by law enforcement and campus safety. Some reasons these types of 
crimes are missed by officers include lack of effective training, lack of communication among depart-

The VAWA 
amendments to Clery 
expanded the rights 
provided to victims 
of sexual assault 
to include victims 
of dating violence, 
domestic violence, and 
stalking.  These rights 
include the elements 
that must be present 
from the moment that 
a victim reports to the 
disciplinary resolution 
and finding. This 
checklist is a summary 
of the elements that 
should be a part of 
the policy statements 
and procedures 
represented as part of 
your response protocol 
and in your annual 
security report (ASR).

http://clerycenter.org/wp-content/uploads/2016/11/VAWA-Checklist_0715-1.pdf
http://clerycenter.org/wp-content/uploads/2016/11/VAWA-Checklist_0715-1.pdf
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ments, lack of understanding of trauma and how it manifests with victims and cultural barriers like 
language or uncertainty as to how to best engage with marginalized communities. Unfortunately, 
sometimes personal biases or beliefs come into play as does minimization by the victim or perpetrator. 
For instance, a survivor who is sexually assaulted when they have been drinking, may be viewed as cul-
pable or partially responsible for the assault or a survivor of dating violence may not have their reports 
taken seriously if they maintain contact with their perpetrator. All responders should be aware of how 
social myths and biases of survivor behavior and responses could impact their response to GBV cases.

One additional challenge is that on campuses, there are multiple avenues that a student may take to 
report the crime, which then determines how the campus responds. Some victims may choose to not 
report to law enforcement or participate in a criminal investigation, but choose to seek help through 
the student conduct process. Some victims may choose neither. Victims are often reluctant to report 
these crimes for fear that they will not be believed, they do not trust the department they can report 
to, they are being threatened by the perpetrator, or they feel they cannot report because their memory 
is incomplete or hazy, etc.   Effective law enforcement and campus safety intervention means under-
standing all of these dynamics and knowing how to still offer a robust response. 

The impacts of overlooking, poorly responding, or inadequately investigating incidents of GBV are 
immense. The violence can escalate, placing the victim, other students, and faculty at risk, and officer 
safety can be compromised as well.  The victim may begin to miss class, grades may begin to decline, 
and the victim may drop out of school and experience other detrimental effects. There also could be 
liability issues for the school and/or department. Moreover, there can be a loss of trust in the school 
and the victim maybe reluctant to report any further or additional incidents. Most troubling, is that 
when these crimes are overlooked or the victim disengages with the criminal process and doesn’t file 
a report, the perpetrator is empowered and continues to engage in criminal behaviors with no conse-
quence leaving the campus community at risk for future victimizations.

Trauma-Informed Approaches to Gender Based Violence. What steps can be taken by law enforce-
ment and campus public safety to ensure effective intervention? First, it is important that all campus 
law enforcement and public safety officers and other campus safety personnel receive up-to-date 
training on GBV. This training must include information about trauma and how it affects victims who 
report GBV. Training on trauma-informed investigative techniques and philosophy is critical for all law 
enforcement and campus safety that interact with students. A trauma-informed approach to GBV takes 
into account the physical, social, psychological and emotional impact the violence has had on the 
survivor and then incorporates this understanding into any responses for the survivor.   Having an un-
derstanding and foundation in trauma-informed response promotes victim healing, better interviews 
& investigations, and greater offender accountability which equates to better public safety and overall 
better trust in the system. A lack of understanding of trauma can lead to bad outcomes and potentially 
long-term, devastating consequences for the victim and the campus community at large.  Trauma-in-
formed understanding of crimes provides context for how victims respond to these forms of violence 
and can help clarify what might seem like counterintuitive victim behavior.  For instance, a survivor of 
stalking might maintain contact with her/his stalker as they might feel that responding to the stalkers 
requests for communication is easier/safer than ignoring the person. That survivor might also feel that 
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knowing what the stalker is thinking/saying makes them feel safer. Unfortunately, the impacts of trau-
ma on a survivor are sometimes misinterpreted as the victim not telling the truth and this can lead to 
departments labeling the reports as “false.” Many survivors of violence cannot recall precise and exact 
details of what occurred during their assault or attack, due to the traumatic toll the violence took on 
them. However, this does not mean their reports are false. A trauma-informed approach changes the 
way law enforcement and campus safety respond and investigate, and most importantly how victims 
are interviewed. Using a trauma-informed approach allows officers to build rapport and trust with the 
victim, respect and empower victim decisions, include the assistance and support of victim advocates, 
underscores the need for prompt medical care and other treatment services, and at its core, has a high 
regard for victim’s immediate and requested needs.  

Applying the lessons learned from trauma-informed training is the next step for working with 
victims of GBV. Writing thorough, accurate and unbiased reports of all reports of GBV is necessary. 
These reports should be written objectively, with an intent to fact find and focus on behavior and 
actions of the offender. Law enforcement and campus safety can ensure trauma- informed interview-
ing is standardized and used consistently among all agency members who interact and interview 
victims, suspects, and witnesses. The importance and need for writing strong, clear reports and 
capturing accurate information cannot be overemphasized. Build a solid foundation in the report, 
by correctly documenting the facts of the case, and creating an accurate narrative of the situation. 
Law enforcement and campus safety should be careful to avoid language in reports that minimizes 
and dismisses violence and instead use accurate terminology

http://www.iacp.org/Portals/0/pdfs/SexualAssaultSupplementalReportForm.pdf
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Phase 1: Planning and Preparation

The first phase of intervention is for the CCR Team to engage in assessment and planning to determine 
what response is needed and how services will be delivered to students. Specialized assessment 
instruments for advocacy/survivor services, campus law enforcement/public safety de-
partments, and student conduct departments are included in the Resources and Tools section 
for Phase 1 and may be utilized to assess strengths and gaps in campus services, identify departments 
and community partners that can supplement basic services and determine areas that need improve-
ment regarding dating violence, domestic violence, stalking, and sexual assault response. 

Response Services for Survivors
In order to create systems that encourage survivors to come forward, institutions may begin by exam-
ining all of the potential ways survivors could disclose or report on their campus. Conducting an audit 
of all institutional employees and their roles, particularly any employees that play more than one 
role on-campus, is a good place to start the planning and preparation to develop or enhance existing 
response procedures and protocols. This includes identifying the level of confidentiality and privilege 
associated with each type of  support resource on campus. 

CCR Team planning includes developing a clear process that streamlines how a survivor gets from 
one place to the next including reporting, receiving services (advocacy, counseling, accommodations, 
etc.) and filing a complaint. This process needs to be organized so that all of the components of what a 
survivor needs are connected into a seam¬less process of communication (who needs to know about 
what), and students, faculty, and staff on campus can access information about this process. When de-
veloping these processes, it is critical that campuses give survivors the opportunity to make informed 
decisions about what will happen next at each step of the process. 

It may be useful to invest in participatory research that audits and collects information regarding 
student belief systems that may impede or encourage reporting, service-seeking behavior, and filing a 
complaint. These insights may guide the CCR Team in shaping training curricula or identifying gaps in 
service areas. By its very nature, participatory research would utilize student advocates who are on the 
CCR or affiliated with the CCR in design, administration, implementation, and analysis of any survey 
instruments or student focus groups.

Responding to GBV on campus is unique in that in addition to the advocacy, medical, law enforcement, 
judicial, housing and safety needs that all survivors may have, student survivors may present addi-
tional concerns related to their education. For instance, survivors may need assistance with changing 
their course schedule, negotiating financial aid, withdrawal or extensions in academic classes, or other 
educational needs. Students also often have predictable schedules and lives, attend class, and work in 
close proximity to the accused, which complicates the safety planning and accommodation processes. 
For these reasons, it is critical that response services are tailored to meet the specific developmental, 
educational, and contextual needs of the campus community.  

Understanding the Role of Advocates in Facilitating Response Services for Survivors. It 
is important to differentiate between confidential advocacy services and other forms of campus-based 
support. Confidential advocacy services are unique in that they provide open-ended support for 
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survivors, options rather than advice, and advocacy and assistance for survivors when they choose to 
navigate medical, mental health, law enforcement, and/or campus and community judicial systems. In 
other words, advocates exist to serve the needs of survivors first. Because survivor advocates focus on 
the emergent and often unique needs of individual survivors, advocates are often the most appropri-
ate resource to begin assisting survivors in exploring their support and reporting options. It is critical 
that advocacy services are confidential to give survivors the opportunity to learn about all of their 
options and choose whether or not they wish to file a report with campus or community law enforce-
ment, report to the institution’s Title IX or Student Conduct Office, request academic assistance or other 
campus accommodations, access civil remedies such as orders of protection, and/or request supple-
mentary health and support services.

Can campus advocates be confidential?

Campus advocates can be designated as confidential (or privileged if state law allows) 
and exempted from the requirement to report individual cases to the Title IX Coordinator. 
Advocates provide individualized, confidential, survivor-driven options and support, facilitate 
access to comprehensive services, and assist survivors in navigating multiple systems of 
response and adjudication. Colleges and universities that lack the resources to provide 
campus-based confidential advocacy services may partner with local community service 
providers, who often provide 24-hour confidential advocacy services in the community.

Although advocates often provide crisis intervention and emotional support to survivors, their role 
is distinct from mental health counselors and therapists. Mental health counselors and therapists 
typically offer individual and/or group counseling designed to facilitate the healing process for survi-
vors. They focus on supporting the emotional and psychological wellbeing of survivors, and may also 
facilitate diagnosis and treatment for psychological needs, including anxiety, depression, and related 
mental health concerns such as Post Traumatic Stress Disorder. Advocates, on the other hand, provide 
options and support in navigating multiple systems, including health and mental health systems, the 
criminal justice system, and others. 

Advocates are also distinct from Title IX Coordinators. Whereas advocates seek to serve the needs of 
survivors, Title IX Coordinators are responsible for ensuring institutional equity. Title IX Coordinators 
are tasked with facilitating a fair and equitable campus investigation and adjudication processes for 
alleged Title IX violations of the school’s sexual misconduct policy, monitoring campus-wide trends 
related to gender equity and campus climate, and overseeing institutional compliance and response 
to Title IX issues. Structurally, advocacy services should be separate from Title IX offices to avoid 
conflicts of interest between advocates working to serve the needs of survivors and Title IX offices 
working to ensure a fair and equitable process for all parties involved.

Health Care for Student Survivors. Survivors of GBV may need access to specialized healthcare 
whether the violence happened recently or in the past. Many survivors who do not want to report to 
their college or university will present first to the student health center for services, making it important 
for student health centers to develop screening mechanisms for current or previous GBV. Many stu-
dent health centers can provide treatment for injuries, administer pregnancy prevention prophylaxis, 
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conduct screening and treatment for sexually transmitted infections, and in some cases, collect forensic 
evidence. For campuses that do not offer forensic evidence collection or specialized medical care on 
campus, survivors will need to access off-campus providers and medical services. It is important to refer 
students to local hospitals equipped to provide forensic medical exams with trained Sexual Assault 
Nurse examiners to collect evidence in cases of rape and sexual assault. Even when student health cen-
ters are not equipped to provide forensic exams or provide specialized care, staff must know how and to 
whom to refer students for those services in the community. Many times, students will seek forensic ev-
idence collection off campus but return to campus to seek follow up medical care, so it is important that 
student health centers are knowledgeable about standards of care for both sexual assault and domestic 
and dating violence, to ensure that students receive continuous, sensitive and trauma-informed care.

Supplemental Response Services. Other forms of campus-based support, such as case managers, 
residence life staff, and other student affairs professionals, are able to provide assistance and accom-
modations to survivors but may be required to report the incidents to the Title IX Coordinator, regard-
less of whether the survivor wishes to do so. These supplementary response services may include ac-
ademic assistance (e.g. course schedule change, withdrawal); assistance with financial aid, assistance 
with navigating study abroad, assistance in navigating athletic teams, Greek affiliations, and/or student 
organizations, and other services unique to institutions of higher education. It is critical that survivors 
have options for confidential support whether or not they choose to report to the institution. Campuses 
will need to engage in crucial conversations to decide how to offer a range of complementary services 
that meet the individualized needs of survivors while maintaining student confidentiality as needed. 

Developing partnerships. When campuses are creating plans to develop new or enhance existing 
victim services, it is important to keep in mind that survivors need access to support services 24 hours 
a day/7 days a week by advocates trained to respond to GBV. If a campus does not have the resources 
to provide these services, collaborative partnerships between campus and community partners with 
expertise in GBV can be pursued to ensure accessibility to relevant survivor services and advocacy. Even 
when institutions do offer comprehensive campus-based advocacy services for survivors, partnerships 
with community service providers agencies are critical to fill in gaps in service and make certain that 
survivors have access to confidential services outside of the campus community. For services that are 
not available on campus, each campus should consider what memoranda of understanding (MOUs) 
exist with community providers and what MOUs need to be obtained.  When developing responses 
services, campuses should consider the following scope of services:

•	On-Campus Survivor Services and Advocacy can include but is not limited to: survivor 
advocacy services, crisis intervention, community referral services, access to culturally relevant 
services or referrals, campus housing advocacy, trauma-informed counseling, academic 
assistance, safety planning, accompaniment and advocacy at disciplinary hearings, health/
medical care advocacy and accompaniment.

•	Off-Campus Survivor Services and Advocacy can include but is not limited to: 24-hour crisis 
intervention including shelter services, court accompaniment, access to culturally relevant 
services or referrals, trauma-informed counseling that addresses sexual assault, domestic 
violence, dating violence and stalking, victim’s compensation, victim advocacy services, 
legal advocacy, community referrals, health/medical care and advocacy and accompaniment 
including access to forensic sexual assault medical exams.
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Campuses may also consider partnering with additional community organizations to bring 
community expertise into the planning phase, such as culturally specific organizations, statewide 
domestic violence and sexual assault coalitions, tribal coalitions, and other community and state 
agencies with local expertise in GBV. 

It is important to note that although collaborating with community partners to deliver advocacy 
services is a viable option and at times the only option for some campuses, community partners 
will need to be educated on the unique institutional culture and response systems that are in 
place. If your campus chooses to provide confidential advocacy services through a contracted 
community provider, it is essential that the campus provide in-depth opportunities for those 
partners to be educated on state laws and federal requirements specific to institutions of higher 
education and the unique cultural context of your campus. While off-campus partners often bring 
significant expertise in their content area, they may not have easy access to institutional poli-
cies, procedures, and campus culture. Giving partners multiple opportunities to understand the 
context of your campus will help them to provide relevant and effective services to the campus 
community. A strong campus and community partnership values the expertise that all partners 
bring to the table, and opportunities to cross-train and learn from one another are critical to 
maintaining and sustaining those partnerships and facilitating high quality services for survivors.

While some students prefer to seek all of their support resources on campus, others feel more 
comfortable seeking resources in the community. When possible, it is helpful to have multiple 
options that suit the particular needs of survivors based on their age, financial resources, abil-
ity to travel off campus, and comfort level with campus or community partners. For instance, 
some campuses are geographically isolated from community resources and some students may 
prefer, but not have the capacity, to travel off campus to access services. When possible, develop 
cross-referral systems so that survivors can have options that suit their particular needs, and 
empower them to choose whether they prefer to seek support and assistance from within the 
institution or outside of it. Many campuses provide taxi vouchers to assist students who prefer 
or need to access off-campus services but do not have a means to do so. Regardless of how your 
campus ultimately chooses to deliver response services, clearly communicating the roles and 
responsibilities of diverse staff members and community partners is critical to planning for the 
provision of comprehensive services on campus.

Given the complexity and range of options that campuses must consider when planning how re-
sponse services will be provided on campus, it is critical that the voices of survivors and response 
personnel be included in the process. This includes campus and community advocates, counsel-
ing professionals, Title IX and conduct staff, law enforcement, culturally specific organizations, 
medical personnel, first responders, and other related student affairs staff members, to develop a 
system that is comprehensive and makes sense on your campus.

Effective Systems for Student Accountability
As a first step, campuses should analyze the effectiveness of their student conduct practices and set 
realistic goals about what they can and will accomplish to improve policies, procedures and trainings 
for their conduct board. 



55

Potential elements in a gender-based misconduct policy include, but are not limited to:

•	Titles and language: establishing who is covered by the policy, how many policies govern 
gender-based misconduct (i.e. separate policy for sexual violence, dating violence, domestic 
violence and stalking versus single gender-based misconduct policy), using gender-neutral 
language and avoiding language from the criminal justice system (i.e. guilty, defendant, trial);

•	GBV definitions (i.e. sexual misconduct, dating/domestic violence, stalking);
•	Name(s) and contact information for Title IX Coordinator(s) and their designees;
•	Options for reporting: confidential resources on and off campus, responsible employees and 

their obligations, campus law enforcement;
•	Grievance procedures: outlining the type and timing of resolution processes utilized, general 

process and rights afforded to each party, whether there is an appeals phase, process and timing 
used for appeals and how instances of retaliation would be addressed; and amnesty; and

•	Prevention and training programs utilized by campus.

It is recommended that campuses conduct a policy review to determine if policies are comprehensive 
and consistent. Policies should fit the available resources and culture of the campus in order to meet 
the needs of all campus community members, taking into account the needs of all students on campus. 
Although assessment and planning are considered phase 1, it is important to note that the assessment of 
services, policies and procedures occurs regularly and in partnership with the CCR Team partners. 

Resolution Process. Though resolution processes vary in approach and structure, the professionals 
involved in the process should meet a minimum level of competency. Competencies are derived from 
the intersection of traditional work in student conduct, promising practices in the field, and trauma-in-
formed response to gender-based violence. There are two areas that are addressed below: competen-
cy-based education/evaluation, and consistent practice.  

Competency-based education is based on the role of the individual, and places emphasis on the 
investigative and/or deliberative roles in the process. Each competency is observable and measurable, 
giving the ability to address education and accountability with professionals on a systematic and indi-
vidual level.  Broadly, the categories of competency-based education and evaluation are:

•	Process and procedures
•	Cultural and trauma-informed issues
•	Gathering information
•	Processing information

An institution can develop learning outcomes for each competency, teach the competency in a variety 
of mediums to address time, resources, and learning styles, and engage in on-going evaluation of the 
competency of campus professionals involved in the resolution process.  The competencies are also 
shareable, allowing the campus community to know and understand the depth and breadth of knowl-
edge for individuals in the resolution process. 

Consistent practice is another area of focus that can assist in ensuring parties in the campus resolution 
process have a fair and equitable experience.  One way to ensure consistency is through the use of check-
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lists.  Research has shown checklists have proven success in high risk, high stress fields, such as aviation, 
aeronautics, product manufacturing, and the medical field.   The issue of GBV at institutions of higher 
education is serious and complex, thus a systematic, well-designed, intentional checklist for adminis-
trators to use at key areas in the resolution process, such as initial individual meetings with the victim 
and respondent, is an ideal tool for the process.  While the checklists may appear simple, the complex 
nuances associated with each item on the checklists can take time to understand and master. As federal 
regulations centered on campus GBV complaints lengthen, the checklists provide a way to simplify the 
process and could help alleviate any anxiety associated with non-compliance.  While some administra-
tors’ current practices may align with the checklists, using and implementing the checklists into written 
procedures provides a way to document consistent, equitable practice in interactions with complainants 
and respondents to resolve issues of GBV, i.e. giving written policies and protocols, explaining possible 
outcomes, and informing parties of campus and community resources.

Effective Systems for Law Enforcement and Campus Public Safety
Law enforcement and campus public safety can begin their planning and preparation phase by first 
completing a department assessment on response to GBV crimes. The Law Enforcement/Campus Safe-
ty Grantee Assessment (included in the Resources and Tools section for Phase 1) will assess strengths 
and gaps in law enforcement and campus public safety departmental response, identify unmet 
training needs, and guide policy and procedure review. This assessment can also assist in identifying 
possible campus and/or community partners to develop a comprehensive response to GBV.  

Policy and Procedure. In addition to designing and implementing trauma-informed training, 
an effective campus law enforcement or campus public safety response to GBV should conduct 
regular policy reviews to determine if current policies and procedures are up-to-date (best prac-
tices, definitions, and how to conform to federal and state requirements, etc.) and to ensure that 
they are comprehensive and consistent. 

Policies should:

•	Establish effective timely warning procedures as outlined in the Clery Act. 
•	Follow response protocols as outlined in the Clery Act (written notification, rights and options 

for victims including notification of reporting options to campus or local law enforcement.
•	Ensure effective and timely communication between response team members.
•	Keep the victim informed of the status of the investigation.
•	Integrate an analysis of GBV these crimes into emergency management protocols.
•	Engage in lethality/danger assessments.
•	Improve the tracking and enforcement of protective orders.
•	Create databases or systems to better track incidents and arrests on campuses.

Comprehensive Training. Training should lead to the law enforcement and campus public safety 
department’s implementation of trauma-informed response and investigative strategies for all reports 
of GBV crimes. Once the department has completed the assessment, it can be use the information to 
create a comprehensive and effective training plan. Training designed for law enforcement and cam-
pus safety should be tailored to the specific duties, policies and practices of the department (as well as 
those of the responding community agencies). It should address any limitations of their department as 
well as any local, state, and federal laws that impact the response and investigation of GBV on campus. 
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When designing law enforcement and campus public safety department training, be mindful that 
using individuals who are law enforcement/campus public safety or staff who have strong cred-
ibility with these audiences is important. Implement trainings that are specifically designed for 
law enforcement/campus public safety by utilizing trainers who engage officers (both sworn and 
nonsworn) and are knowledgeable about law enforcement and campus safety procedures. To im-
plement effective training, it is critical that campus law enforcement and safety departments reach 
out to resources in the broader community that can provide additional information, resources, and 
expertise. Maintaining community partnerships bring in varying degrees of expertise and experi-
ences and promote sustainability of training efforts.

At a minimum, training content should include the dynamics of GBV crimes, including the impact 
of trauma, common victim and offender dynamics, effective report taking, investigation skills, and 
how to best offer resources and options to survivors. It is recommended all new officers receive an 
intensive several-day training on these issues  and a refresher training course is offered for all staff 
at least once per year. Supervisors and other department leadership should receive specialized 
training (leadership, mentoring, etc.) to enforce best practices in trauma-informed approaches.

 For some campuses, community law enforcement may serve as first responders and lead any 
criminal investigation on campus incidents of GBV.  These campuses and CCR teams should ensure 
that community law enforcement officers, units and departments are trained in applicable cam-
pus federal laws (e.g. Clery Act, Title IX).  Moreover, it is important that training content includes 
elements of cultural competency to strengthen responses to diverse populations on campus (e.g. 
LGBTQ students, immigrants, students with disabilities, international and study abroad students). 

Working in partnership with collaborative, multidisciplinary teams. It is important that law 
enforcement and campus public safety work in concert with other multi-disciplinary departments on 
campus and relevant community based organizations to effectively intervene on GBV cases. Establish-
ing and maintaining collaborative and trusting relationships with these campus and non-campus enti-
ties will help provide better options to students who report GBV. Early establishment of a coordinated 
response between local law enforcement and campus law enforcement/campus public safety will 
help facilitate the critical activities of linking survivors to care and treatment, referrals, investigations, 
adjudication and other mandatory reporting measures. Any coordinated team on campus should also 
take care to ensure law enforcement personnel are included on the team. This team can help consider 
the process for presenting survivors’ options for reporting and determining how rights and options 
will be communicated. Reporting processes can vary since campuses can vary, with some campus 
law enforcement entities comprised of sworn police officers and others with non-sworn public safety 
officers, and campus law enforcement agencies have varying jurisdictions and roles. Therefore, campus 
law enforcement should create and sustain partnerships with both community groups and campus 
representatives in order to identify additional options for survivors of GBV.  Of particular benefit is the 
partnership between law enforcement and victim advocacy.  Victim advocates, whether community or 
systems-based, provide direct support services and encourage reforms in campus systems to best serve 
the needs of all victims of GBV.  It is widely accepted best practice to include contact with and referral to 
an advocate at the earliest point in initial response to disclosure or report.
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Phase 1: Planning and Preparation

Questions for CCR Team members to answer and discuss as a group: 
1.	 Do you have a comprehensive campus-wide policy in place for sexual assault, domestic violence, 

dating violence, and stalking?

2.	 Who on your campus receives reports of GBV?

3.	 Are these person(s) responsible employees, mandated reporters, confidential, or privileged? 

	 Responsible employees           mandated reporters           confidential           privileged

4.	 What are the confidentiality restrictions and reporting requirements for person(s) who fall into one 
or more of these categories? How are reports shared amongst personnel on campus?

5.	 What services (academic support, counseling, medical support) are provided on campus? Who 
provides these forms of support? If support, such as counseling or medical services cannot be 
provided on campus, where are survivors referred?

6.	 Do you have a confidential campus-based advocacy program?
a.	 If yes, does your advocacy program address all forms of GBV, including sexual assault, domes-

tic violence, dating violence, and stalking?
b.	 If no, how do you connect students with confidential support resources off-campus?

7.	 Do you have formal or informal partnerships with community advocacy and victim service provid-
ers with expertise in GBV?

8.	 How do 1) campus capacity; 2) demographic of student population; and 3) campus culture impact or 
inform how reports are received, who receives them, and barriers to accessing the response procedures? 

9.	 Have you collected information about student/faculty/staff knowledge of campus policies around GBV?

10.	 What trainings have your conduct administrators, Title IX investigators or board members 
engaged in? How often are these trainings offered on campus? What off-campus trainings are 
administrators attending? 

11.	 Are there consistent practices within your gender-based violence response and resolution process-
es? Are they documented? (i.e. letter templates, initial meetings, hearing scripts)

12.	 a.     When was the last law enforcement assessment/campus public safety/security department 
assessment implemented?
Date:
b.	 Did you incorporate dating violence, domestic violence, stalking, and sexual assault?
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13.	 Has your campus evaluated Clery compliance related to geography, counting and collecting crime 
statistics, and crime log/timely warning/emergency notifications?

14.	 Has your campus created written information, such as a one-page summary of accommodations, 
rights and options in response to the report of sexual assault, dating violence, domestic violence, 
and stalking as required by the Clery Act?

15.	 Has your campus implemented primary prevention and awareness programs for new students 
and employees as well as ongoing prevention and awareness programs for current students and 
employees addressing bystander intervention options, risk reduction tips as defined by the Clery 
Act, and the definition of dating violence, domestic violence, sexual assault, stalking and consent 
in your applicable jurisdiction in alignment with requirements from the Clery Act?

16.	 Has your campus implemented annual training for those officials involved in the investigation 
and adjudication of sexual assault, dating violence, domestic violence and stalking incidents that 
includes a focus on trauma informed and culturally competent practices?

17.	 Has your campus completed an assessment of your law enforcement/campus public safety re-
sponse protocols, training components, and policy? 

18.	 18.	 Does your law enforcement/campus public safety department have a comprehensive law 
enforcement/campus public safety policy in place for sexual assault, domestic violence, dating 
violence, and stalking that provides the department with steps for responding to reports, assisting 
the victim, collaborating with campus and community victim services, and conducting trauma-in-
formed interviews with victims, witnesses, and suspects?

19.	 Are members of your law enforcement department/campus public safety members an active part 
of your CCR Team?

20.	 What other groups (campus or community) do members of your law enforcement/campus public 
safety department participate in that relate to GBV?

21.	 How would you describe your campus’ relationship with your local off-campus police department?

22.	 Does your institution have current MOUs with the local community police department in relation 
to GBV? Does the MOU cover assistance with policy review to ensure a cohesive trauma-informed 
response from all officers that might participate in an incident, does MOU cover shared training 
opportunities so that cross training of community and campus officers takes place? 

23.	 Does your institution allocate specific funds, resources and personnel to sexual assault/miscon-
duct? Dating/domestic violence, and stalking cases? If so, describe?

24.	 Do you have a local law enforcement expert on GBV who could provide training for your department?
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25.	 What is the frequency, number of training hours and training topics law enforcement and cam-
pus safety officers receive at each level of the department on sexual assault, domestic violence, 
dating violence and stalking?

26.	 Do you have a local community expert on GBV who could partner with a law enforcement/campus 
public safety officer to offer training?

27.	 If you do not have the internal or local capacity to train response personnel, are national experts 
available to facilitate your training?

28.	 What methods of training will your department use?  Will these reach all officers including first 
responders and dispatch? 

29.	 If available, have resources for training been properly allocated?

30.	 If not created by your department, has content for training been reviewed by a credible expert to 
ensure content is up to date and appropriate for GBV cases?

31.	 Does training content include components related to working with the diverse groups on campus 
(e.g. LGBTQ, immigrant, students with disabilities).  
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Phase 1: Planning and Preparation:

Action items:
1.	 Conduct a policy review to determine if policies are current, comprehensive, and consistent.
2.	 Assess campus support services to determine what services are available, who is providing them, 

and what level of confidentiality/privilege exists.
3.	 Assess campus and community resources to determine what services can supplement campus resources.
4.	 Complete the Law Enforcement/Campus Safety Assessment.
5.	 Assess law enforcement, campus safety, and student conduct departments to determine aspects of 

response and adjudication that need to be modified or expanded.
6.	 Create or locate suitable law enforcement training content.  If not available, contact national 

experts to arrange onsite training.  

Next Steps: Responsible Parties:

Timeline:
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Phase 1: Planning and Preparation

Resources for Survivor Services
•	Office of Victims of Crime Guide to Creating a Needs Assessment
•	Rutgers University: Conducting a Resource Audit
•	National Protocol for Sexual Assault Medical Forensic Evaluations
•	Where to Start: Understanding and Implementing Your Campus Response Protocol to  

Confidential Reporting

Resources for Law Enforcement
•	Trauma-Informed Law Enforcement Training Resource: Tom Tremblay 
•	Prosecution of Gender-Based Violence Training and Technical Assistance: Aequitas
•	East Central University Request Form for Technical Assistance 
•	DOJ Recommendations for Policies and Training for Campus Law Enforcement & Public Safety
•	East Central University Critical Questions for Law Enforcement
•	East Central University Preliminary Gaps and Needs Form for Campus Law Enforcement 
•	Connecting the Dots: Recognizing and Responding to Stalking 
•	The Law Enforcement/Campus Safety Assessment 
•	Creating a Law Enforcement Memorandum of Understanding (MOU) 
•	The Blueprint for Campus Police: Responding to Sexual Assault
•	Sexual Assault Supplemental Form
•	Danger Assessment

Resources for Jeanne Clery Act Compliance
•	Jeanne Clery Act Self-Assessment Survey
•	Sample Written Notification under the Clery Act
•	Common Themes in Clery Act Program Reviews

Resources for Student Conduct/Title IX
•	Sexual Misconduct Policy Checklist 
•	Model Campus Stalking Policy
•	Student Conduct Training Resource: Jeremy Inabinet
•	Minimum Standards of Training for Campus Security Personnel and Campus 

Disciplinary and Judicial Boards
•	U.S Department of Education Resources on Title IX
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https://www.ovcttac.gov/views/resources/dspConductingNeedsAssessment.cfm
file:///C:/Users/szenteno/Downloads/chapter_3_july_2016%20(1).pdf
https://www.ncjrs.gov/pdffiles1/ovw/241903.pdf
http://changingourcampus.org/application/files/6714/6340/6313/Where-to-Start-Assessment-Tool-Guide-Employee-Sheet.pdf
http://changingourcampus.org/application/files/6714/6340/6313/Where-to-Start-Assessment-Tool-Guide-Employee-Sheet.pdf
http://www.tomtremblayconsulting.com/
http://www.aequitasresource.org/training.cfm
https://ecok.wufoo.com/forms/request-for-technical-assistance/
https://www.ecok.edu/sites/default/files/siteContent/administration/student-development/university-police/documents/Policies%20and%20Training%20Recommendations.pdf
https://www.ecok.edu/sites/default/files/siteContent/administration/student-development/university-police/documents/Critical%20Questions.pdf
https://www.ecok.edu/sites/default/files/siteContent/administration/student-development/university-police/documents/Gaps%20and%20needs%20Form.pdf
https://www.youtube.com/watch?v=Q2BHO8eXvxA&feature=youtu.be
https://www.ecok.edu/sites/default/files/siteContent/administration/student-development/university-police/LE%20assessment%20FINAL.pdf
https://www.justice.gov/ovw/page/file/910376/download
https://utexas.app.box.com/v/blueprintforcampuspolice
http://www.iacp.org/Portals/0/pdfs/SexualAssaultSupplementalReportForm.pdf
www.dangerassessment.org/
http://fluidsurveys.com/surveys/clerycenter/jeanne-clery-act-self-assessment-survey/
http://ncsam.clerycenter.org/wp-content/uploads/2016/08/Written-Notification.pdf
http://ncsam.clerycenter.org/wp-content/uploads/2016/08/Department-of-Education-Program-Reviews_Common-Themes.pdf
http://changingourcampus.org/resources/not-alone/checklist-for-campus-sexual-misconduct-policies.pdf
https://www.futureswithoutviolence.org/userfiles/file/Children_and_Families/Model%20CAMPUS%20Stalking%20Policy%20(2).pdf
https://www.jeremyinabinet.com/
https://www.justice.gov/sites/default/files/ovw/legacy/2008/01/11/campustrainingstandards-le.pdf
https://www.justice.gov/sites/default/files/ovw/legacy/2008/01/11/campustrainingstandards-le.pdf
https://www2.ed.gov/about/offices/list/ocr/docs/tix_dis.html
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Phase 2: Implementation

Response Services for Survivors
Once a campus has determined how it will deliver response services for survivors of GBV, the institu-
tion needs to communicate the process to the campus community and educate the community in a 
manner that is effective and transparent. A successful and consistent implementation plan will outline 
how almost every member of the campus community has a role to play. 

There is no one-size-fits-all solution for institutions to communicate with and educate students and 
employees about the campus response structure and services. It is important for the campus to widely 
disseminate protocols and provide regular, ongoing training to the campus community. Institutions 
are required to provide a written summary of resources, other academic, housing and safety measures 
available to students and campus response protocols under the Clery Act. Communicating solely 
through written materials in policies, websites and orientation materials is unlikely to be effective in 
reaching all members of the campus community. Campuses should brainstorm other ways in which 
they might reach their students and employees (e.g. in person presentations for targeted populations, 
PSA videos, marketing campaigns). 

The CCR Team should also carefully consider how information will be shared with one another based 
on legal requirements and their role and responsibility within the system. Survivors have the right to 
confidentiality and identifying information should not be shared within the context of the CCR Team. 
Honest discussions among the team about the limits of confidentiality will facilitate conversations 
about trends and gaps in campus systems, without discussing individual cases where confidentiality 
may be compromised.

When survivors seek response services, it is important that the process for accessing services is trans-
parent and seamless. It should be fairly simple for a survivor on campus to know how to access services 
and where to go for assistance. These processes should be clearly stated and accessible. A consistent 
protocol that refers survivors as soon as possible to a confidential advisor who can clearly present all of 
the support and reporting options can help to facilitate a smooth transition to services. When survivors 
choose to navigate the law enforcement or student conduct system, they should be kept informed of 
the process and timeline of events to keep the process transparent and reduce fear and anxiety. The 
more transparent a system is, the more the campus community will trust the institution, and the more 
likely survivors will come forward to utilize services.  

A key component of delivering survivor response services is to ensure that services are accessible 
and inclusive for all students on campus. It is critical to monitor which students are utilizing ser-
vices. It is important that services are accessible to international students, students with disabilities, 
diverse racial and ethnic students, male survivors, and other survivors from historically marginalized 
communities. Advocates, case managers, counselors, and medical personnel should also be trained 
on other forms of oppression based on race, sexual orientation, gender identity, religion, ethnicity, 
or ability that survivors may negotiate before, during, and after their experience of violation or as-
sault. Campuses are advised to invest in anti-oppression and/or anti-racist trainings that familiarize 
campus staff with the unique challenges of diverse student groups.

As implementation begins, campuses should also be sure that services are tailored to the needs of sur-
vivors who have experienced different forms of GBV. For example, the needs of a sexual assault survivor 
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are often quite different from the needs of a survivor experiencing ongoing domestic or dating violence 
or stalking. Response staff may be trained in sexual misconduct but have little experience in the dynam-
ics of dating violence and stalking, or vice versa.  Ongoing training on the dynamics of diverse forms of 
GBV, as well as emerging trends such as the use of technology to facilitate GBV, will be an important step 
in making sure that responses are relevant and meaningful for the campus population.

Given that survivors of different forms of GBV have different needs, campus advocates, case managers, 
counselors, student affairs staff, law enforcement/campus safety, and medical personnel should be 
trained on all forms of GBV, including sexual assault, domestic violence, dating violence and stalking. 
Campuses should also ensure that both students and employees are trained on their respective rights 
and obligations. Potential areas for training include, but are not limited to:

•	What constitutes sexual assault, dating and domestic violence, and stalking;
•	Who are privileged and confidential employees, and the difference between these employees;
•	What reporting obligations employees have under Title IX and the Clery Act;
•	What survivor reporting options are; and
•	What resources exist on and off campus.

Effective Systems for Student Accountability
Protocols. After the campus has developed a comprehensive, campus-wide policy that addresses all 
forms of GBV, the next step is for campus departments and community partners to develop internal 
protocols that articulate how each department will respond to reports, communicate with other depart-
ments, and make referrals. The goal is to create a system where survivors can enter the system at multiple 
points and still maintain seamless access to all relevant services. The CCR Team oversees the development 
of departmental protocols to be sure that the protocols are consistent with one another and to promote 
cross-referrals to campus and community partners. The development of written protocols promotes 
accountability by clearly communicating the roles and responsibilities for each partner on the CCR Team.

Effective Systems for Law Enforcement/Campus Public Safety
Once the law enforcement/campus public safety assessment in Phase I is completed and it is 
determined that law enforcement policies and procedures are comprehensive and consistent 
with training, departments should make necessary changes. Policy should now fit the available 
resources and culture of the campus in order to meet the needs of all campus community mem-
bers, taking into account the needs of all on campus, including students with disabilities, inter-
national students, and LGBTQ students. 

Ensure that plans for up-to-date and on-going training is scheduled for all law enforcement and 
campus safety officers.  Foundational information on GBV and training on trauma-informed responses 
should be offered regularly for any new hires.  Training should be periodically reviewed and updated 
by subject matter experts in the field to ensure that the training is based on current best practices. 
Other officers and supervisors should have access to on-going training on specialized topics related to 
GBV (e.g. serving survivors of the LGBTQ community; strangulation; victims with disabilities).

Members of law enforcement/campus public safety should develop or continue to maintain rela-
tionships with campus and community partners. The continued relationships will help facilitate 
the critical activities of linking survivors to care and treatment, referrals, investigations, adjudica-
tion and any mandatory reporting measures.
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Phase 2: Implementation

Questions for CCR Team members to answer and discuss as a group: 
1.	 Do you have coordinated response protocols in place to clearly communicate how campus and com-

munity partners will work together to provide services, share information, and cross-refer students?

2.	 Do you have a communications plan for reaching students and employees about the response 
protocols and services both on and off campus? 

3.	 Are your services accessible to all survivors, including students with disabilities, diverse racial and 
ethnic groups, male survivors, and other historically marginalized groups on your campus?

4.	 Do you have formal or informal partnerships with community service providers to supplement 
campus support services? 

5.	 Are all students (incoming, transfer, upper-class students, graduate students, international stu-
dents) aware of the resources available to them?

6.	 Do your services reflect best practices and remain in compliance with evolving state law and 
federal mandates?

7.	 What resources are available to your campus for training on response to GBV as well as anti-racism 
or anti-oppression?

8.	 If you do not have the internal capacity to train response personnel, are local/national experts 
available to facilitate your training?

9.	 Do you have campus tools in place for different staff members to submit reports of GBV? Who do 
those reports go to?

10.	 Do you provide annual training to all response personnel, including advocates, law enforcement, 
student conduct personnel, counselors, medical staff, and student affairs staff?

11.	 Has the student conduct response procedure and/or protocol taken into consideration the student 
demographic in how they utilize the response protocol?

12.	 Have policies and procedure changes been written, reviewed, and approved?  Have these changes 
been communicated to department personnel? 

13.	 Have members of your law enforcement/campus public safety team taken steps to develop or 
maintain relationships with campus and community partners?  Do they have an impactful pres-
ence on the CCR Team?
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Phase 2: Implementation

Action items:
For the CCR Team:
1.	 Develop clear and consistent response protocols for each department that articulate how 

campus departments will respond to reports, communicate with one another, and refer stu-
dents between departments.

2.	 Ensure that services for survivors are accessible to all students on campus, regardless of race, 
ethnicity, ability, gender, sexual orientation, and/or citizenship.

3.	 Partner with community organizations to provide services that the campus is unable to provide.
For Law Enforcement/Campus Safety:
4.	 Develop clear and consistent departmental policies and procedures that articulate how officers will 

respond to reports, communicate with one another, and refer students between departments.
5.	 Ensure that law enforcement/campus safety partner with campus and community experts to deliv-

er ongoing basic and advanced training for response personnel.
6.	 Maintain law enforcement/campus safety relationships with all campus and community partners.

Next Steps: Responsible Parties:

Timeline:
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Phase 2: Intervention

Resources for Survivor Services
•	Where to Start: Understanding and Implementing Your Campus Response Protocol to 

Confidential Reporting
•	Where to Start: A Guide to Safety Planning with Victims of Campus Sexual Violence
•	Stalking Resource Center: Resources for Victim Service Providers
•	OVC Checklist for Victim Justice
•	Resource Kit for Campus Health Centers
•	Men Can Stop Rape Resources for Male Survivors
•	First Do No Harm: 8 Tips for Addressing Violence Against Transgender and Non-Binary People
•	Responding to Transgender Victims of Sexual Assault
•	Futures Without Violence Resources for College Campus Health 
•	Campus Dating Violence Fact Sheet
•	Domestic Violence and Communities of Color Fact Sheet
•	Young Women of Color Advocates and Leadership: A Mentoring Tool
•	Cultural Competency, Sensitivities, and Allies in the Anti-Violence Against Women 

Movement: A Resource Manual

Resources for Law Enforcement
•	White House Task Force Sample MOU for Law Enforcement
•	The Handbook for Campus Safety and Security Reporting 2016 Edition
•	IACP Police Response to Violence Against Women
•	IACP Supervisor Report Review Checklists:  

»» Response to Stalking Report Review Checklist 
»» Response to Non-Lethal Strangulation Report Review Checklist 
»» Sexual Assault Report Review Checklist 
»» Domestic Violence Report Review Checklist
»» Protection Orders Violation Report Review Checklist 

Resources for Student Conduct/Title IX
•	It’s Not Just the What but the How: Informing Students about Campus Policies and Resources
•	Where to Start: Drafting and Implementing No Contact Orders for Sexual Violence Victims on 

College Campuses
•	Resource Guide for Title IX Coordinators
•	2014 Questions and Answers on Title IX and Sexual Violence
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http://www.changingourcampus.org/resources/administrators/WTS-Confidenitality-and-Responsible-Employees.pdf
http://www.changingourcampus.org/resources/administrators/WTS-Confidenitality-and-Responsible-Employees.pdf
http://changingourcampus.org/application/files/1114/6098/7776/VRLC_MSCASA__afety_Planning_with_Campus_Sexual_Assault_Survivors_V10.pdf
http://victimsofcrime.org/our-programs/stalking-resource-center/resources/for-victim-service-providers
https://www.ovc.gov/publications/infores/ServingVictimsAbroad/checklist.html
https://safesupportivelearning.ed.gov/Trauma-Sensitive-Campus-Health-Centers
http://www.mencanstoprape.org/Resources/resources-for-male-survivors.html
http://forge-forward.org/wp-content/docs/do-no-harm-8-tips-addressing-violence-FINAL.pdf
https://www.ovc.gov/pubs/forge/index.html
https://www.futureswithoutviolence.org/campus/
https://www.uvm.edu/police/publicDownloads/Dating.Violence.pdf
http://www.doj.state.or.us/victims/pdf/women_of_color_network_facts_domestic_violence_2006.pdf
http://www.wocninc.org/docs/YWOC_Leadership_Tool.pdf
http://www.wocninc.org/publications/cultural-competency-sensitivities-and-allies-in-the-anti-violence-against-women-movement/
http://www.wocninc.org/publications/cultural-competency-sensitivities-and-allies-in-the-anti-violence-against-women-movement/
https://www.justice.gov/ovw/page/file/910376/download
https://www2.ed.gov/admins/lead/safety/handbook.pdf
http://www.theiacp.org/Police-Response-to-Violence-Against-Women
http://www.theiacp.org/Portals/0/documents/pdfs/ResponsetoStalkingChecklist.pdf
http://www.theiacp.org/Portals/0/documents/pdfs/ResponsetoStrangulationChecklist.pdf
http://www.theiacp.org/Portals/0/documents/pdfs/ResponsetoSexualAssaultChecklist.pdf
http://www.theiacp.org/Portals/0/documents/pdfs/ResponsetoDomesticViolenceChecklist.pdf
http://www.theiacp.org/Portals/0/documents/pdfs/ResponsetoPOViolationsChecklist.pdf
http://cola.unh.edu/sites/cola.unh.edu/files/departments/Prevention%20Innovations%20Research%20Center/White_Paper_87367_for_web.pdf
http://www.changingourcampus.org/resources/administrators/WTS-No-Contact-Orders.pdf
http://www.changingourcampus.org/resources/administrators/WTS-No-Contact-Orders.pdf
https://www2.ed.gov/about/offices/list/ocr/docs/dcl-title-ix-coordinators-guide-201504.pdf
https://www2.ed.gov/about/offices/list/ocr/docs/qa-201404-title-ix.pdf
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Phase 3: Course Correction and Sustainability

Response Services for Survivors
As campuses are successful in developing comprehensive policies and procedures to respond to GBV, 
it is likely that the number of reports will increase. Increased reports are typically a sign that your cam-
pus is improving your response to GBV, and does not necessarily reflect an increase in actual incidents. 
The irony is that as your campus builds its capacity to respond well, the increase in reports may place 
additional strain on campus staff and departments. It is essential to consider how your campus will 
manage the increased need for resources as your ability to respond improves.

The development and maintenance of the CCR Team is essential for preserving strategic partnerships 
that will allow campuses to provide high quality, individualized services to students even as the demand 
for services increases. Integrating the work of the CCR Team into job descriptions will build capacity cam-
pus wide and provide continuity in the event of staff turnover. CCR Teams should also develop sustain-
ability plans to increase the number of staff as needed in various departments across campus.

Responding to incidents of GBV is difficult work, and although an increase in the number of reports is 
likely to reflect that students and staff feel more comfortable reporting GBV to the institution, it may also 
reduce the capacity for campus departments to meet the rising demand. Anticipating the increase in 
reports and planning accordingly can help prevent compassion fatigue among staff members. Compas-
sion fatigue can occur when response personnel lack the internal or external resources to cope with the 
emotional toll of responding to survivors of trauma. Compassion fatigue is a normal stress response that 
impacts both new and seasoned response personnel, and can interfere with the ability of staff members 
to do their job well. Departments should closely monitor the workload of response staff and encourage 
staff members to take time to recuperate between cases. Supporting staff members and encouraging 
response staff to take breaks to take care of themselves will increase their ability to be available to others.

Ongoing Evaluation. It is important to continually assess how response systems are working, both on a 
departmental level as well as system-wide. In addition to regular climate surveys, response services should 
engage in ongoing process and outcome evaluation to measure the effectiveness of their services. For 
instance, brief client satisfaction surveys may be developed for each campus response department and com-
munity partner. Coordinating departmental process and outcome evaluations with regular climate surveys 
can provide valuable information on how your institution is changing over time, as well as demonstrate the 
impact of the work of the CCR Team. These evaluation tools can help your campus demonstrate change in 
reporting patterns, incidence or prevalence, attitudes, behaviors, perceptions, and outcomes. Focus groups 
with students can be another mechanism that CCR Teams can use to understand the impact of their efforts, 
the need to modify services and/or continue to communicate protocols to the campus community. The key 
is to continually monitor what is working, and likewise, to understand when programs are not working. 
Ultimately, these evaluation efforts will help demonstrate success and identify areas for improvement. 

Effective Systems for Student Accountability 
To make course corrections and effectively sustain enforcement and accountability, a campus must make 
a commitment to continued learning about effective conduct board policies and procedures. Recogniz-
ing that student culture changes, state and federal laws change, and best practices change, campuses 
need to have a sustainable plan and resources for ongoing training about conduct responses to GBV. 
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As comprehensive policies and protocols are implemented, it is also important for campuses to contin-
ually monitor them for effectiveness. Course correction and sustainability involves ensuring that there 
is a feedback/evaluation process specific to student conduct. There is need for constant evaluation of 
the student conduct process after implementation. This could take many forms such as surveys, key 
informant interviews, biannual meetings, and focus groups. Following implementation of the campus 
response protocol and/or procedure, the campus should engage in a course correction and plan for 
ensuring sustainability of the response procedure and/or protocol, but also assess the effectiveness 
of  training and awareness around the procedure for reporting. Partnering on-campus with individuals 
skilled in assessment can be a positive way to enhance the educational process and create a more 
informed campus community. Those responsible for the education of the individuals involved in the 
resolution process should also be involved in the assessment of that education.   

Effective Systems for Law Enforcement/Campus Safety
The law enforcement process mirrors student conduct with the need for constant evaluation after 
implementation. Course correction and sustainability mean ensuring that there is a feedback/evaluation 
process specific to the law enforcement/campus safety. This feedback/evaluation could include surveys, 
biannual meetings, focus groups, on-going training and onboarding for new law enforcement/public 
safety staff and first responders, and audits of reports to determine if trauma-informed processes are 
being employed. Law enforcement/campus public safety who attend trainings that focus on the trau-
ma-informed approach will act from a place of understanding trauma rather than using victim blaming 
actions. Evaluation will make it clear if law enforcement/campus public safety personnel are asking 
questions and designing their investigation with an understanding of trauma and how it affects victims.  

The development and scheduling of continuing education for law enforcement/campus public 
safety officers is also essential to ensuring that officers have the most up to date information on 
procedure for investigating GBV cases, interacting positively interact with the victim and creating a 
situation of healing rather than further traumatization. 

Finally, since law enforcement/campus public safety does not work in isolation and is an integral 
part of the campus, it is vital that they continue participating in the CCR Team and to maintain 
positive working relationships with all campus and community partners addressing GBV. Part of 
maintaining these relationships can involve assessing changing campus needs, which might then 
involve reviewing and revising law enforcement/campus public safety MOUs to ensure all parties 
are addressing those needs in a timely manner, are referring victims to the appropriate services, 
and are continuing to be team players.
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Phase 3 – Course Correction and Sustainability:

Here are key questions for members of the CCR Team to answer and discuss as a group regarding Phase 3: 
1.	 Have different departments experienced an increase in the number of reports they are receiving?

2.	 Are all appropriate safeguards in place and actively working to ensure that survivors who choose to 
report are shielded from campus-based scrutiny, isolation, stigmatization, or reprisal?

3.	 Are departments evaluating advocacy and victim services programs for effectiveness?

4.	 Do you have the internal or external resources and staffing necessary to meet the evolving 
needs of students?

5.	 Are you evaluating response training for effectiveness?

6.	 Can response training be maintained on an annual basis?

7.	 Have success indicators from the strategic plan been achieved? Why or why not? 

8.	 Have your response departments made modifications to departmental protocols based on 
the evaluations? 

9.	 Have reporting tools been updated to ensure information is to up-to date specifically for contact 
information for on/off campus reporting options?

10.	 Are you evaluating the law enforcement/campus public safety department as a whole? 

11.	 Has your law enforcement department/campus public safety made modifications to departmental 
protocols based on the evaluations? 

12.	 Will law enforcement/campus public safety training be maintained on an annual basis?
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Phase 3 – Course Correction and Sustainability:

Action items:
For the CCR Team:
1.	 Conduct outcome evaluations for campus response departments.
2.	 Monitor and revise policies and protocols on an ongoing basis.
3.	 Develop a sustainability plan for staffing.
4.	 Develop an onboarding process to transition new staff members.
5.	 Conduct outcome evaluations for training.
For Law Enforcement/Campus Safety:
6.	 Conduct evaluation of law enforcement/campus public safety department’s efforts to respond to GBV.
7.	 Monitor and revise law enforcement/campus public safety policies and protocols on an ongoing basis.
8.	 Develop an onboarding process to train new officers as well as determining continuing education 

needs of current personnel.

Next Steps: Responsible Parties:

Timeline:
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Phase 3 – Course Correction and Sustainability:

•	OVC Guide to Performance Measurement and Outcome Evaluation
•	SART Evaluation Tools
•	Self-Care and Trauma Work
•	OVC TTAC: Compassion Fatigue and Self Care
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https://www.ovcttac.gov/views/resources/dspTechnicalAssistanceGuides.cfm
https://ovc.ncjrs.gov/sartkit/tools/eval-tools.html
http://www.nsvrc.org/sites/default/files/Publication_NSVRC_Overview_Self-Care.pdf
https://www.ovcttac.gov/views/TrainingMaterials/dspCompassionFatigueTraining.cfm
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IX.  PREVENTION AND EDUCATION

The Clery Act, enacted in 1990, has included a requirement for colleges and universities to provide 
prevention programs regarding sexual assault since the 1992 Campus Sexual Assault Bill of Rights 
added this to the law. The Violence Against Women Reauthorization Act of 2013 included amendments 
to the Clery Act adding dating violence, domestic violence, and stalking to requirements of the Clery Act. 
The Clery Act and its implementing regulations further bolstered a minimum standard for prevention 
including the implementation of comprehensive, intentional, and integrated programming, initia-
tives, strategies, and campaigns focused on ending dating violence, domestic violence, sexual assault, 
and stalking that employ primary prevention strategies. The programs should be culturally relevant 
and inclusive of diverse communities. The Clery Actand regulations provide a minimum standard for 
colleges and universities to use in building a prevention education program. Campuses should consider 
reaching beyond the basic requirements to build programs that account for a holistic program plan. The 
Clery Prevention Programs document in the Phase 1 Resources and Tools section provides an overview 
of planning for programs that meet the standards of the Clery Act.

Prevention and education activities include elements of awareness building and information dis-
semination, but the ultimate goal of prevention and education is to reduce the number of students 
who experience GBV. Therefore, an effective strategy must be comprehensive in its inclusion of 
awareness, education, and primary prevention strategies that effectively engage the campus com-
munity in actionable approaches to reduce GBV. 

It is necessary to make a clear distinction between education and prevention. Education increases 
awareness and provides the campus community with information about campus policies, proce-
dures, reporting options, and campus and community resources. Education, however, is not suffi-
cient as a stand-alone strategy for reducing violence. Prevention aims to stop the violence before it 
occurs and reduce the number of incidents that occur on or off campus. Both strategies are critical 
for campuses with a goal to create a safe environment for all students. 
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At a minimum, comprehensive education programming should ensure all incoming students 
receive information about: 

1.	Campus policies associated with dating/domestic violence, sexual assault, and stalking, 
including reporting requirements and options; and 

2.	Campus and community resources for survivors of sexual assault, domestic and dating 
violence, and stalking.

Efforts aimed at mobilizing campus men as influencers of other men and as allies with survivors of 
GBV are critical to comprehensive prevention. These efforts ideally focus not just on male-identified 
students but on male-identified administrators, faculty, coaches, and staff as well, since they are often 
campus leaders and role models. Strategies can include teaching campus men bystander intervention 
skills as well as addressing issues connected to masculinity. 

Overall Prevention and Education Recommendations: 
•	Separate educational programming from prevention programming.

All of the key concepts that are utilized in violence education and prevention programs and 
strategies fall into one of two categories:

»» Externally Mandated: These are concepts that will be enforced and community members 
will be held accountable for them regardless of their degree of “buy-in.” 

»» Intrinsically Motivated: These are concepts that are not externally enforceable and 
compliance can only be achieved at the will of the individual community member based 
on their own degree of intrinsic motivation or “buy-in.” Consider that strategies for 
achieving men’s “buy-in” might be different in some ways than achieving women’s “buy-
in” since their socialization is different.

•	Educational programs that are used to share information that is dictated by policy and 
procedure can be mandated to ensure all students, staff, faculty, and administrators receive 
and understand the information. 

•	Because of the necessity of engaging intrinsic motivation to change behavior and increase 
bystander intervention, it is highly recommended that participation in prevention be 
voluntary. In order to engage members of the campus community in active voluntary 
participation, steps must be taken to identify and engage key stakeholders across campus, 
identify and engage individuals with the most social influence from across different 
subgroups, build relationships with those individuals, and personally invite them to 
participate in prevention programming.

•	Develop or adapt theory-informed campus men’s prevention programming based on positive, 
healthy masculine social norms that can be made relevant to campus men’s diverse social 
identities and circumstances. 

•	Include multiple and multimedia prevention strategies for campus men, such as introductory 
trainings, peer theater, events, conferences, panels, classroom discussions, positive policies for 
fraternities and athletes, retreats, social media, trainings, classes, public education campaigns, 
pledges, and men’s groups. Some of the strategies should be specifically for campus men and 
others for men and women as allies.
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Phase 1: Preparation and Planning

Despite the fact that most people have an immediate connection to some form of GBV, very few people iden-
tify with the issue or the solution, and most have opted out of actively participating in prevention. In order to 
move forward with an effective prevention strategy during Phase 1, CCR Teams must work to build a preven-
tion strategy with which the majority of community members will positively identify. Here are recommenda-
tions for a CCR Team when planning a prevention strategy and preparing prevention programming:

1.	Inclusion Matters: In order to move forward with an effective prevention strategy, the 
first task required is to fundamentally create a campus climate with which the majority of 
community members positively and openly identify. The only way to shift a campus culture 
to one that is inhospitable to violence is to engage a critical mass of the campus community, 
including those who have been historically marginalized or opted out of engaging in 
prevention. Preparation and Planning Recommendations:

•	Plan to develop all prevention content, as best one can, in collaboration with 
various impacted student populations. Messages should reflect from the onset 
the language and culture of subgroups that have been historically marginalized and/or 
disengaged from prevention activities, including campus men. Resist the urge to simply 
adapt for various groups so-called standardized programmatic and social marketing 
components developed with a particular audience in mind, unless extensive efforts are 
made for editorial and creative shifts in advance of publication and dissemination. 

•	Plan to utilize gender-inclusive language and examples: Traditionally, 
violence prevention programs have approached audiences with one primary 
narrative; men are the ones perpetrating violence and women are the victims of 
violence. This is alienating to both men and women and keeps members of the 
LGBTQ community out of the conversation altogether. Provide examples and images 
that represent the real life experiences of participants.

2.	Consider developing a strategy to utilize a bystander intervention approach: An 
inclusive approach to bystander intervention will mobilize a campus community to actively 
engage in prevention. Recommendations to consider when choosing or developing 
a bystander intervention program:

•	Expand the definition of who and what a bystander is: Traditionally a bystander is 
an individual witnessing an imminently high-risk situation facing the choice of whether or 
not to intervene. Broaden that definition to include anyone who is aware violence is present 
in their community. Give bystanders the ability to do more than just react to potential acts of 
violence. Broaden their role to also include choices that can be made on a day-to-day basis to 
contribute to new norms within the community that are intolerant of violence (e.g., having a 
conversation, attending an event, wearing a pin, hanging a poster, etc.). With campus men, 
consider how masculine socialization inhibits their intervening and how prosocial norms of 
healthier, nonviolent forms of masculinity can increase their “buy-in” as interveners.
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•	Meet people where they are: Given the urgency of engaging participants to stop the 
next rape or assault from happening on a campus, a message is most effective when it is 
simple, direct, and manageable. Research on attitude and behavior change suggests that 
the optimum conditions to shift deeply held beliefs include:

»» Intrinsic motivation to examine the belief;
»» Adequate time to process; and
»» Manageable increments of change between starting position and desired position. 

So even though we want to get to a point when there is no sexism and everyone is equal and 
there are no offensive behaviors, we cannot continue to try to accomplish this all at once. Most 
members of a campus community agree that sexual assault, dating/domestic violence, and 
stalking are bad. Meeting our audience in that space and allowing them to define their own 
line as a bystander, when they feel something arises to the need of intervention, allows for the 
most immediate and effective route to engaging participants in prevention. 

•	Validate barriers: Bystander intervention is easier said than done. Even well intentioned 
people do not always intervene in the face of concerning behavior, because of personal, 
social, and cultural barriers. Therefore, we must also create a space that allows participants 
to openly acknowledge their barriers to bystander action. In order for bystander intervention 
programs to be effective, we must generate interventions that are realistic despite these 
barriers. It is only when participants acknowledge their barriers that they can begin to 
develop realistic solutions to intervene. Assume that whatever barriers participants have 
when they come into a training (e.g., being shy, afraid for personal safety, worried about 
being embarrassed, cultural implications), they will still have those barriers when they leave. 
It is up to us to give them tools to help them get around those barriers. 

3.	Consider integrating a healthy masculinities approach into your prevention 
planning and preparation: A theory-based healthy masculinities approach can serve 
to help campuses better meet men where they are, thus increasing their “buy-in” to 
prosocial, nonviolent norms. Recommendations to consider when choosing or 
developing a healthy masculinity program:

•	Choose or develop healthy masculinity approaches that are theory-based. A 
healthy masculinity approach is going to be most effective if it is grounded in theory. The 
“5 Theories that Can Help Mobilize Campus Men” one-pager in the Phase 1 Resources 
and Tools section is a brief introduction to the positive role that the following theoretical 
frameworks can play: social reconstructionism, dominant and counter stories, emotional 
and social intelligence, identity-based motivation, and social norms theory. 

•	Choose or develop healthy masculinity approaches that are based on adult 
learning: Adult learning theory, first developed in the United States by Malcolm 
Knowles, is grounded in the assumption that adults bring useful knowledge and 
experiences to a learning situation. Applied to mobilizing campus men, this creates 
opportunities to use campus men’s experiences of masculinity as sites to mutually 
investigate harmful and healthy social norms. Experiences will differ depending on 
the institution they are attending: community colleges, small liberal arts colleges, 
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mid- and large state institutions, Historically Black Colleges and Universities, tribal 
colleges, faith-based institutions, institutions for students with disabilities, commuter 
colleges, Hispanic-Serving institutions, or others. Experiences will also vary depending 
on what sub-group they might be part of – athletes, fraternity members, men of color, 
an LGBTQ group, and so on.

•	Conduct focus groups with campus men to determine the effectiveness of 
planned prevention programming. Focus groups are a useful and manageable 
way to gather information from campus men. Examples of Phase 1 topics you can 
investigate related to mobilizing men include: the attitudes of men on your campus 
toward sexual assault, domestic and dating violence, and stalking; their knowledge of 
masculine social norms on campus; and their assumptions and knowledge about their 
role in prevention. See “Using Focus Groups to Learn about Mobilizing Campus Men” 
in the Phase 1 Resources and Tools section.

4.	Develop plans to evaluate outcomes of prevention and education programs. 
Given the human stakes associated with GBV on college campuses, we must evaluate the 
effectiveness of our strategies. Recommendations:

•	Establish and evaluate measureable outcomes.
•	Assess process successes and challenges.
•	Engage in continuous program improvements.
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Phase 1: Preparation and Planning

Questions for CCR Team members to answer and discuss as a group: 
1.	 Does your institution have an overall strategy for developing prevention programs for GBV that meet 

the requirements of the Clery Act? 

2.	 Does your prevention program include safe and positive options for bystander intervention 
and risk reduction? 

3.	 Are your community partners involved in curriculum development? 

4.	 Do your prevention and education programs address all forms of GBV, including sexual assault, 
domestic violence, dating violence, and stalking?  

5.	 Are your education and prevention programs culturally relevant and inclusive of historically margin-
alized or underrepresented groups? 

6.	 Have you developed education and prevention programs to reach men of all backgrounds as well as 
others from historically marginalized communities who have traditionally opted out of participating 
in prevention efforts?  

7.	 Are you assessing your audiences for their readiness for content using focus groups, key informant 
interviews, or other means? 

8.	 Are you providing repeated exposure to education and prevention programs?  

9.	 Are you creating developmentally appropriate, theory-based programming?  

10.	 Which of the following best describes education programs on your campus related to sexual assault, 
dating and domestic violence, and stalking?

•	 They are programs we developed ourselves and have been using for years.
•	 They are programs we have purchased training on from outside vendors.
•	 They are programs we have received training on and have adapted from outside vendors.

11.	 What is the strongest aspect of your current prevention and educational work?

12.	 What is the biggest challenge to providing prevention and education on your campus?
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Phase 1: Preparation and Planning

Action items:
1.	 Write Implementation Plan: Consider creating a prevention strategy that includes bystander in-

tervention, a healthy masculinity approach, and is inclusive, ensuring all members of the campus 
community can identify with the mission. Include:

a.	Deliberate distribution plans
b.	Communications and social marketing plans
c.	Evaluation plans (including process and outcome evaluation)

2.	 Adapt Strategy: Adapt content and delivery mechanisms in order to best engage members of the 
campus community who have historically been left out or disengaged from prevention. Consider:

a.	Expanding the definition of a bystander
b.	Mobilizing male-identified students, administrators, faculty, staff, and coaches
c.	Meeting people where they are
d.	Using inclusive examples and experiences
e.	Acknowledging barriers and ensuring bystander intervention options are realistic 

Next Steps: Responsible Parties:

Timeline:
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Phase 1: Prevention and Education

Mobilizing Men
•	5 Theories that Can Help Mobilize Campus Men
•	Center for the Study of Men and Masculinities
•	The Healthy Masculinity and Campus Athletics Project Training Manual
•	The Healthy Masculinity and Campus Athletics Project Game Plan
•	Promoting Community Education through a Social Marketing Campaign Targeting 

Campus Men for Prevention
•	Using Focus Groups to Learn about Engaging Campus Men

Jeanne Clery Act Compliance
•	The Clery Prevention Programs – provides a n overview of planning for programs that meet the 

standards of the Clery Act

Bystander Intervention
•	It’s On Us – a free bystander intervention campaign created by the White House for 

college campuses
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http://www.changingourcampus.org/grantees/tti-resources/summer2016/Five-Theories-That-Can-Help-Mobilize-Men.pdf
http://www.stonybrook.edu/commcms/csmm/index.html
http://109.199.106.79/~center4cocc/resources/white-house-gbv-resources/Healthy-Masculinity-Campus-Athletic-Project-Training-Manual.pdf
http://109.199.106.79/~center4cocc/resources/white-house-gbv-resources/Healthy-Masculinity-Campus-Athletic-Project-Game-Plan.pdf
http://109.199.106.79/~center4cocc/resources/white-house-gbv-resources/Promoting-Community-Education-through-a-Social-Marketing-Campaign-and-Engaging-Men.pdf
http://109.199.106.79/~center4cocc/resources/white-house-gbv-resources/Promoting-Community-Education-through-a-Social-Marketing-Campaign-and-Engaging-Men.pdf
http://changingourcampus.org/application/files/1614/4373/8748/Focus_Groups_for_Engaging_Men_final.pdf
http://ncsam.clerycenter.org/wp-content/uploads/GBV-Comprehensive.pdf
http://ncsam.clerycenter.org/wp-content/uploads/GBV-Comprehensive.pdf
http://itsonus.org/
http://itsonus.org/
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Phase 2: Implementation

Implementation of a comprehensive prevention strategy must work to engage people in prevention and 
education that will equip them with the motivation, knowledge, and skills they need to take action. The 
following considerations are recommended for implementing a successful violence prevention strategy: 

1.	Engage individuals across all levels of the campus community. Consider engaging 
all community members as potential bystanders through social marketing, effective 
communication strategies, and skills practice. The same applies to campus men and a healthy 
masculinity approach. Recommendation:

•	Address and maximize engagement with individuals from across campus subgroups 
including students, staff, faculty, and administrators.  

2.	Implement a deliberate distribution strategy. Keep in mind that in order to shift the cultural 
norms necessary to reduce violence, we need to engage a critical mass of the campus community to 
actively engage in new behaviors. Given the human cost of this issue, it is critical that we implement 
prevention strategies that are as efficient and effective as possible. Recommendations: 

•	Sequence matters. Though the tendency is to train first year students first, the reality is that 
much of the training is rapidly undone as soon as they realize the “real” campus norms are not 
congruent with what they have just been taught. On the other hand, their training experience 
is enhanced and strengthened if the new behaviors are reinforced by the more established 
members of their campus community. Engaging advanced students first, can help to establish 
campus norms that can catch on more swiftly and become more sustainable. 

•	Engage individuals with the most social influence from different subgroups across campus 
first. Training is most efficient and effective when the newly developed skills are reinforced 
and modeled outside of the training room by people with the most social influence.

•	Reach out to groups who have been historically disengaged from prevention (including 
men). Training participants should be diverse representatives of the campus population.

•	Consider ways to distribute programming through the classroom setting – especially 
at campuses with a large population of non-traditional students. Because students 
are typically unable to stay for programming after class, aligning violence awareness, 
intervention, and prevention messaging with class goals can create access points to 
students who would not otherwise be reached.

»» Prevention trainers and educators can build relationships with faculty and staff 
members so that they will get classroom time to address violence.

»» Elements of the campus program can be integrated into existing class content. 
For example, a twentieth century history class could spend one session on the 
development and implications of Title IX. A women’s studies class could cover 
Kimberle Crenshaw’s article Mapping the Margins, on the exclusion of women of 
color from dialogues on violence against women. A sociology professor could assign 
articles on bystander dynamics like diffusion of responsibility or pluralistic ignorance. 



82

»» If a campus is planning a campus-wide event, try to do so during class hours, and 
have classes attend the event instead of their normal session. Faculty can offer 
extra credit for attendance.

3.	Messenger Matters: A prerequisite to inspiring engagement and hope is establishing an 
effective relationship between instructor and participant. The success of a prevention program is 
predicated on instructors creating an environment that is not only non-judgmental, respectful, and 
honest, but also hopeful and energizing. Recommendations:

•	Invest in prevention: Traditionally, training and resources have been focused on 
advocacy and response after a violent incident has happened. While that focus is still 
currently necessary, successful violence prevention strategies employ well-trained 
messengers who have practiced and mastered the program content, exhibit engaging 
speaking styles, and are emotionally connected to the content they are delivering and the 
impact it can have on participants’ willingness to act and engage.

•	Adapt and personalize content: Instructors should develop content with diverse 
audiences in mind, ensuring content is inclusive of traditionally marginalized subgroups 
and subgroups that have traditionally opted out of prevention actions. Instructors should 
also incorporate personal anecdotes and shared experiences throughout violence 
prevention content delivery (e.g., personal connections to the issue, bystander stories, 
barriers to intervening, historical trauma/cultural context, dominant and counter stories of 
masculinity). For successful engagement, use of authenticity, personal connections, hope, 
vulnerability, humor, and genuine trust building can breakdown walls that previously 
kept participants from aligning with the mission of violence prevention.

•	Utilize unexpected messengers: There is power in the unexpected messenger. A well-
liked biology professor or athletic coach talking about why men and women should care 
about violence prevention and how all members of the campus community, including 
themselves, can contribute to a safer campus may have a different impact than the Title IX 
Coordinator or a Gender Studies professor saying the same thing. 

•	Develop multiple messengers: Online programs have recently grown in popularity 
as a way to engage college students in prevention programming. This strategy is only 
useful if it is part of a larger multi-tiered comprehensive approach that entails multiple 
messengers and multiple dosages.
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Phase 2: Implementation

Questions for CCR Team members to answer and discuss as a group:: 
1.	 Do you actively promote the availability of the prevention programs?  

2.	 Are your prevention instructors well-practiced and engaging?  

3.	 Have you developed a communications strategy that maximizes engagement with the campus com-
munity across different departments, offices, and organizations?  

4.	 Approximately what percentage of each of the following groups do you reach with your education 
strategies related to sexual assault, dating and domestic violence, and stalking?

•	 Faculty 	 _____%
•	 Administrators _____%
•	 Staff _____%
•	 First year students _____%
•	 Students beyond their first year _____%
•	 Graduate students _____%
•	 Transfer students _____%
•	 Other(s): _____%

5.	 Do faculty and staff receive training related to sexual assault, dating and domestic violence and 
stalking when they begin as new employees? 

6.	 Do faculty and staff receive any ongoing training related to sexual assault, domestic and dating 
violence, and stalking?

7.	 Do you currently deliver education and/or prevention programs related to sexual assault, dating and 
domestic violence and stalking to the following groups on your campus?

•	 Faculty
•	 Administrators
•	 Staff
•	 First year students
•	 Students beyond their first year
•	 Graduate students
•	 Transfer students
•	 Other(s): ____________________	 						    
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8.	 Is education mandatory for any of these groups?
•	 Student athletes
•	 Greek life students
•	 First year students
•	 Transfer students
•	 Students beyond their first year
•	 RAs
•	 Faculty
•	 Staff
•	 Administrators
•	 Other(s): ____________________							     

9.	 How many hours of mandatory training related to sexual assault, dating and domestic violence, and 
stalking do students get across their time on campus?

10.	 Which of the following topics are covered in education on sexual assault, dating and domestic 
violence and stalking?

•	 Student conduct policy
•	 Reporting options for sexual assault, dating and domestic violence, and stalking
•	 Resources for seeking help with sexual assault, dating and domestic violence, and stalking
•	 Definition of sexual assault
•	 Definition of dating and domestic violence
•	 Definition of stalking
•	 Reactive Bystander intervention skills
•	 Proactive Bystander Skills to help reset norms on campus
•	 Risk reduction / self defense
•	 Rape myths
•	 Continuum of violence
•	 Male/female socialization and gender roles as historically contingent and connected to 

various forms of oppression and repression 
•	 Statistics about prevalence
•	 Mobilizing men
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Phase 2: Implementation:

Action items:
1.	 Implement selected prevention strategies.
2.	 Engage individuals across all levels of the campus community (include students, staff, 

faculty and administrators).
3.	 Implement a deliberate distribution strategy. Consider:

a.	 Sequence – engaging advanced students first.
b.	 Influence – engage individuals with the most social influence across different groups first 

(starting with 3rd and 4th year student groups).
c.	 Reach out and build relationships with groups who have historically been disengaged from 

prevention (including men).
d.	 Utilize faculty and classrooms as a means of distribution.

4.	 Ensure prevention messengers are prepared, engaged, and have adapted and personal-
ized content. Consider:
a.	 Instructor practice and content mastery.
b.	 Authenticity, urgency and hope.
c.	 Utilize unexpected messengers.

Next Steps: Responsible Parties:

Timeline:



86

Phase 2: Implementation

•	8 Steps to Mobilizing Campus Men
•	Men Can Stop Rape Educational Handouts
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http://www.changingourcampus.org/grantees/tti-resources/summer2016/Men-Can-Stop-Rape-8-Steps-to-Mobilizing-Campus-Men.pdf
http://www.mencanstoprape.org/Table/Handouts/
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Phase 3: Course Correction and Sustainability

Strengthening new behaviors through reinforcement, practice, and multiple exposures to key 
messages are integral components to a successful violence prevention strategy. It is imperative that 
we create lasting and permanent behavior change in individuals. This lasting behavior change is a 
necessary ingredient for sustained culture change on college campuses, ultimately resulting in the 
permanent reduction of violence. Recommendations:

1.	Provide repeated exposure to the same message and skill building opportunities. 
Providing participants with multiple exposures to the same message and opportunities to 
practice new skills will strengthen and expand positive outcomes. Recommendations:

 
•	Create multiple opportunities to practice the targeted skills, increasing competence 

and a sense of self-efficacy, which ultimately increases the likelihood that participants 
will actually engage in new behavior. This can be done through follow-up 
programming, booster sessions, workshops, and by providing opportunities for more 
advanced skills practice and content.

•	Provide reminders. When trying to establish a new attitude or habit, a key factor is 
keeping the new belief or behavior in the forefront of our mind long enough for it to 
take hold. This can be done through e-mail or social media prompts, follow-up meetings, 
boosters, or action-oriented social marketing (e.g., posters with bystander tips).

2.	Encourage peer support. Research suggests that the formal role of the peer educator can 
be limited when they are utilized in a context where the participants are expecting an “expert” 
to be delivering the information. The most powerful role peers can play is influencing each 
other within social groups in natural, daily, informal interactions. When students utilize their 
own social sphere to model and influence others, their impact can be tremendous in setting 
new norms incompatible with violence. Recommendations:

•	Engage socially influential students across different groups in prevention first.
•	Build and reinforce student skills in influence, role modeling, and setting new norms that 

violence is not tolerated and everyone can do their part to prevent it.

3.	Sustain changes. Ultimately – culture change won’t happen because of a program. 
Culture change will happen when new norms become an automatic part of the 
community. Recommendations:

•	A frequent mistake CCR Teams make is limiting prevention strategies to specific 
programs. The reality is, all specific programs have a shelf like, so it is imperative that 
even while implementing specific programs, campuses are taking steps to embed 
permanent prevention messages and key norms into existing infrastructure and campus 
culture. Examples may include bystander intervention and healthy masculinity values 
that get embedded in the mentoring program for all new athletes, a bystander story 
of the week is established in the campus newspaper, fraternities institute into their 
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orientations healthy masculinity practices, or a new staff orientation video helps connect 
staff members to their role in creating a safe campus. Consider how norms are set on 
your campus and work to embed positive prevention messaging into those norm-setting 
mechanisms. The following questions can help guide you:

»» What are the mechanisms (formal and informal) that transfer cultural norms to 
newcomers on your campus? How are these messages disseminated? 

»» Who are the disseminators? What do they need to integrate messages of prevention 
into their sphere of influence? 

»» How do we institutionalize the change so that it automatically gets passed on with 
staff turnover, reorganization, or new administrators? 

»» How can trainings be institutionalized? 
»» How can messages be permanently embedded in institutional traditions? Programs? 
Value dissemination points? 

»» Are there ways to integrate content into printed materials that already exist (e.g., 
agency brochures, policy and procedures manuals)? 

»» Is there existing infrastructure to allow booster sessions or refresher courses for 
trained bystanders to ensure they stay up to date on violent behaviors, risk factors 
and intervention skills? For campus men trained in healthy masculinity to ensure 
they have the opportunity to further deepen and develop their ability to reinforce 
nonviolent, prosocial values and behaviors?

4.	Assess how your prevention programming is working. Whether bystander 
intervention or healthy masculinity, a campus needs to assess whether the programming 
is having the impact it wants. The CCR Team might already have tapped campus 
evaluation experts to address this, but if there are no such experts on campus, consider 
conducting outcome focus groups. The Using Focus Groups to Learn about mobilizing 
campus men provides possible outcome questions to ask related to mobilizing men 
programming. Also, if the CCR Team filled out the Mobilizing Men Progress Checklist, fill 
it out again at the end of Phase 3 to see what advancement has or has not occurred.
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Phase 3: Course Correction and Sustainability:

Questions for CCR Team members to answer and discuss as a group:: 
1.	 Do you document prevention programs for inclusion in the Annual Security Report?  Does this 

include type and frequency? 

2.	 Do you gather feedback from prevention program participants?  Yes / No

3.	 On average, how many doses or exposures does an average student on your campus have to educa-
tion materials about sexual assault, dating and domestic violence each year?

4.	 How are campus community members reminded of ways they can contribute to a safe campus? 
Check all that apply:

•	 Social marketing 
•	 Technology (e.g., e-mail prompts, social marketing posts, text messages)
•	 Booster sessions (formal or informal)
•	 Social events
•	 Regular meetings
•	 Classroom meetings
•	 Facilitated discussions
•	 Other(s): ___________________

5.	 What kind of skills are students encouraged to practice in order to effectively influence and support peers? 

6.	 Does your social marketing strategy include actionable prompts for campus community members 
(e.g., bystander tips, ways to proactively contribute to prevention)?  

7.	 Does your team have a sustainability plan?  

8.	 How are key norms embedded into campus infrastructure and culture?
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Phase 3: Course Correction and Sustainability:

Action items:
1.	 Write Sustainability Plan. Include the following:

a.	 Imbed key prevention language and strategy into campus infrastructure and culture.
b.	 Plan for prevention staff turnover.
c.	 Use the results of climate surveys to continue assessing and evaluating the effectiveness of 

prevention programming.
d.	 Create continuation plan for deliberate distribution of prevention programs, relation-

ship-building, and communications.

2.	 Provide repeated exposure to the same message and skill building opportunities. Consider: 
a.	 Booster sessions
b.	 Action-oriented events
c.	 Social marketing with skill-building components
d.	 Reminders (e.g., e-mail or social media prompts, texts, meetings, social gatherings)
e.	 Plan opportunities for peer support.

Next Steps: Responsible Parties:

Timeline:
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Phase 3: Course Correction and Sustainability

•	Progress Checklist for Mobilizing Campus Men
•	Using Focus Groups to Learn about Engaging Campus Men
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http://changingourcampus.org/wp-content/uploads/2017/01/Progress-Checklist-for-Mobilizing-Campus-Men.pdf
http://changingourcampus.org/application/files/1614/4373/8748/Focus_Groups_for_Engaging_Men_final.pdf
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